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1.1.0 Psychology- Origin, Nature, Definitions, Branches 

 

    
 

Psychology has been regarded as an independent branch of study since about two 

thousand years, as a matter of fact, for centuries it continued as a part of philosophy. The 

subject psychology is nowadays becoming more and more popular. The reason for its popularity 

lies with its body of knowledge, which is quite interesting, and its wide use and applications in 

almost all the walks and spheres of life. However, there was a time when there was no such 

subject as psychology. The 'study of mind' was covered under a separate branch of philosophy 

called Mental Philosophy. Hence Psychology is a legitimate child of philosophy. 

Psychology is a science. The term science describes any systematically arranged body of 

verified knowledge. It deals with a particular type of subject, or with certain kinds of facts or 

events. More precisely, psychology is a social science. It helps to discover and understand the 

truth about you and others. In human, behaviour everything a person feels, thinks and does, is 

the subject matter of psychology. As a branch of knowledge, psychology scientifically studies 

this behaviour so that you can enjoy your life by understanding, predicting and managing it. 

Human psychology examines a person's behaviour covering a wide range of activities. 

Psychology primarily studies human beings how we behave, by examining how we feel, how 

we think; how we adjust fail to adjust the situations. Psychology is the only science that tries to 

study man from all the dimensions. For this purpose, it combines several sciences into its fold 

and makes its study very intensive and extensive. The job of the teacher is to bring out the 

hidden potentialities in pupils and to make all possible efforts to ensure that the tender plants 

(tender pupils) do not waste their sweet fragrance (innocent smiles) in wilderness (in 

unattractive and unfriendly environment). Thus a teacher needs to understand the basic 

principles of educational psychology so that optimum development of his pupils takes place. 
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Etymological derivation of the word ' Psychology' 

The word psychology is derived from the Greek words' psyche' and ' logy'/ 'logos'. Psyche 

means soul or spirit. Logy/logos mean science or rational discourse of a study. However, the 

meaning and interpretation of the word ' Psyche' has been in a state of change from time to  time 

leading to subsequent changes in the ways of defining the term 'psychology' as may be evident 

from the following four stages of its evolution. 

First Stage: By taking the meaning of the word' psyche' as soul, psychology was first defined 

as the 'study of soul'. During these days, the subject philosophy dominated and influenced the 

views of the scholars including psychologists.   Consequently, a psychological meaning and 

interpretation was given to the word 'psyche'. However soon such interpretation faced criticism 

like what is soul? How can it be studied? and so on. The inability to answer such questions 

leads to the search for a new meaning of the word 'psyche'. 

Second stage: At this stage, the philosopher cum psychologists tried to define psychology as 

the "study of mind" by giving a new meaning and interpretation to the word 'psyche' in the form 

of 'mind'. Although the word mind was less vague than soul, it faced the same criticisms with 

questions like what is mind? How can it be studied and so on? 

Third stage: The criticism and unacceptability of the word psyche as soul or mind lead the 

psychologists to a new search of its proper meaning. The initiative was taken by famous 

psychologists like William James (1890); Wilhem Wundt and Edward Bradford Tichener 

(1894) who while interpreting psyche as consciousness, defined psychology as a study of 

consciousness. According to these psychologists the description and explanation of the states of 

consciousness is the task of psychology which is usually done by introspection (the process of 

looking within). In the state of consciousness, we remain aware of the situation, conscious or 

alive to the task we are doing and the process of thinking and feeling which is growing in our 

mind. This definition too was rejected on the ground that it had a very narrow vision as it does 

not include the sub-conscious or unconscious activities of the mind and also due to the most 

subjective nature of the method of introspection which it had taken into account. 

Fourth stage: This stage in the evolution of the definition of the subject of psychology reflects 

the advent of the modern era of science and technology. Consequently, in the definition of 

psychology the word' study' was replaced by 'science'. The first psychologist who, besides using 

the word science in place of study, replaced consciousness with total behaviour (conscious as 

well as unconscious) was the famous William McDougall. In the book 'physiological 

psychology' published in 1905, he wrote:"psychology may be best and most comprehensively 

defined as the positive science of the conduct of living creatures." later in 1908, in his book 

„Introduction to social psychology, he added the word 'behaviour' to his definition and finally in 

An Outline of  Psychology, gave the following meaningful definition: “ Psychology is a science 
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which aims to give us better understanding and control of the behaviour of the organism as a 

whole.”(1949,p.38).  

 Psychology as the Science of Behaviour 

The latest and the modern concepts of psychology are in terms of behaviour. The term 

behaviour was popularised by J.B Watson (1878- 1958). According to him psychology is the 

positive science of behaviour. According to Charles E. Skinner (1938), “Psychology deals 

with responses to any and every kind of situation that life presents. By responses or behaviour is 

meant all forms of processes, adjustment, activities and experiences of the organism.” 

The term „behaviour‟ is used in a very broad sense. It expresses the entire life of an 

individual. It includes motor activities like walking, playing, digging, and building. It includes 

such activities as give us knowledge. For example, perceiving, imagining, remembering, 

thinking or reasoning. It includes emotional activities like feeling happy, sad, angry or 

frightened. Whatever an individual does from the most passive state of sitting and looking at the 

wall to the most active striving after a goal like writing an article or catching a thief, is included 

in behaviour.  

Behaviour is both mental and bodily.  James Drever considers that “behaviour is the 

total response which man or animal makes.” Thus behaviour includes the behaviour of animals 

as well as human beings and the behaviour of the normal as well as the abnormal human being. 

Behaviour of the learner is understood in the environment or the situation. The 

influence which the environment exercises on the organism and arouses it to activity 

is called the stimulus and the activity so aroused is called the response. A pin- prick 

makes us jump. The pin- prick is the stimulus and jumping is the response. 

Psychology- Definitions  

Psychology is the science of behaviour and mind, embracing all aspects of conscious and 

unconscious experience as well as thought. It is an academic discipline and a social science 

which seeks to understand individuals and groups by establishing general principles and 

researching specific cases. Psychology has been defined in different ways. Some people have 

defined psychology as an art. Other people have defined psychology as a science. Many text 

books define psychology as the science of mind and behaviour. Psychology involves the study 

of human nature and/or behaviour. Different opinions come from different perspectives. 

I. “Psychology is the study of human behaviour and human relationships”-Crow and Crow 

II. “ Psychology is the study of human nature”- Boring, Langfield and Weld  
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III. “ Psychology is the positive science of behaviour”- J.B. Watson 

IV. “Psychology is the science of behaviour and experience”.- Burrhus Frederic 

Skinner (March 20, 1904 – August 18, 1990),  

V.  “Psychology today concerns itself with the scientific investigation of behaviour”- N.L. 

Munn 

VI. “Psychology is the science that studies behaviour and mental process”.- Hilgard, 

Atkinson and Atkinson(1975)  

VII. “Psychology is the science of the facts or phenomena or self”- Deway, John 

VIII. “Psychology is the scientific study of behaviour of living creatures in their contact with 

outer world”- Koffka, Kurt 

IX. “ Psychology is the positive science which studies the behaviour of men and animals, so 

far as that behaviour is regarded as an expression of that inner life of thought and feeling 

which we call mental life”.- James Drever   

X. “ Psychology is the science which aims to give us better understanding and control of the 

behaviour of the organism as a whole”- McDougall, William 

Nature of Psychology 

It is an accepted reality that the nature of Psychology is quit scientific. This fact has been 

properly recognized by eminent psychologists and thinkers as may be inferred from the 

definitions of Psychology, in terms of the scientific study or science of behaviour, already 

given. 

Psychology is scientific It has practical realm 

·  

It is an experiential science  It emphasizes the search for truth 

It’s method is scientific It helps in predicting future developments 

 It is factual It believes that every behaviour has its roots, 

and factors causing, influencing or nurturing 

it. 

 It has a theoretical base    Subjective ideas and opinions are not 

considered significant in the study of 

behaviour in psychology 
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Psychology as a Positive Science 

We can divide all the sciences into two broad categories – the positive and the normative. 

While physical and life science are termed as positive sciences, subjects like logic, philosophy 

and ethics are included in the category of normative sciences. It must be noted that psychology 

is Natural or Positive Science, not a Normative Science.  

In contrast to normative sciences, positive sciences study facts as they are and have little 

or no concern with what ought to be. Psychology in this sense easily falls in the category of 

positive sciences. 

In positive sciences, we merely describe behaviour as we discover or find it without 

evaluating it, without saying whether it is good or bad, desirable or undesirable, but in 

normative sciences, we seek to evaluate behaviour and thus attempt to influence or improve 

behaviour of others. Psychology explains to us why and how we behave at different stages of 

growth. Like all other sciences it seeks to understand, predict and control the behaviour as such. 

Functions of Psychology  

The scope of psychology is very wide. It studies, describes and explains the behaviour of 

all living organisms. As living organisms and their life activities are countless, no limit can be 

imposed upon the scope of this subject. The major important functions are:   

To understand human behavior To identify factors that influence 

behavior 

To understand the individual 

difference 

To understand the causes of crimes 

and their cure 

To treat mental illness  To understand consumer taste 

To increase productivity in work 

places 

To find out individuals suitable for 

each work 

To provide effective education To understand oneself and others 

Branches of Psychology 

Psychology can be classified into two broad categories, namely, pure psychology and 

applied psychology. Pure psychology provides the framework and theory of the subject. It deals 

with the formulation of psychological principles and theories and it also suggests various 

methods and techniques for the analysis, assessment, modification and improvement of 

behaviour. In applied psychology, the theory generated or enunciate through pure psychology 

finds its practical expression.  
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Branches of Pure Psychology 

a) General Psychology: This is a relatively large field of psychology which deals with the 

fundamental rules, principles and theories of psychology in relation to the study of 

behaviour of normal adult human beings. 

b) Abnormal Psychology: This is the branch of psychology which describes and explains 

the behaviour of abnormal people in relation to their environment. The causes, 

symptoms, signs, description and treatment of the abnormalities of the behaviour form 

the subject matter of this branch. 

c) Social Psychology: This branch of psychology deals with group behaviour and inter-

relationships of people among themselves. Group dynamics, likes and dislikes, interests 

and attitude, social distance and prejudices of the people in their personal and social 

relationships are studied by this branch. 

d) Experimental Psychology: This branch of psychology describes and explains the ways 

and means of carrying out psychological experiments along with scientific lines under 

controlled or laboratory situation for the study of mental processes and behaviour. It takes 

up animals, birds and human beings as the subjects of these experiments. 

e) Developmental Psychology: This branch or field of psychology describes and explains 

the processes and products of growth and development in relation to the behaviour of an 

individual from birth to old age. For added convenience it is further sub-divided into 

branches such as child psychology, adolescent psychology and adult psychology. 

f) Physiological Psychology: This branch of psychology describes and explains the 

biological and physiological basis of behaviour. The internal environment and 

physiological structure of the body, particularly the brain, nervous system and 

functioning of the glands in relation to the cognitive and affective behaviour of human 

beings comprise its subject-matter. 

g) Geo Psychology: This new branch of psychology describes and explains the relation of 

physical environment particularly, weather, climate, soil and landscape with behaviour. 

h) Para Psychology: This new branch of psychology deals with extra sensory perception, 

precognition, causes of claimed rebirth, telepathy and allied phenomena. 

Branches of Applied Psychology 

a) Educational Psychology: This is the branch of applied psychology which seeks to apply 

the psychological principles, theories and techniques to human behaviour in educational 

situations. The subject -matter of this branch covers psychological ways and means of 

improving all aspects of the teaching learning process including the learner, the learning 

process, learning material, learning environment and the teacher. 
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b) Clinical Psychology: This branch of applied psychology describes and explains the 

causes of mental illness and abnormal behaviour of a patient attending a clinic or hospital 

and suggests individual or group therapy for treatment and effective adjustment of the 

affected person in society. 

c) Industrial Psychology: This branch of applied psychology seeks application of the 

psychological principles, theories and techniques for the study of human behaviour in 

relation to the industrial environment. It studies the topics and the ways and means of 

ascertaining the tastes and interests of consumers, advertising and sale of products, 

selection, training and placement of personnel, solution of labour problems, 

establishment of harmonious relations between the employers and employees, 

strengthening the morale of the workers and increasing production etc. 

d) Legal Psychology: It is the branch of applied psychology which studies the behaviour of 

clients, criminals, witnesses etc. in their respective surroundings with the application of 

psychological principles and techniques. It contains the subject-matter for improving the 

ways and means of detection of crimes, identification and apprehension of false witnesses 

and other complex issues. The root causes of any crime, offence or dispute or legal case 

can be properly understood through the use of this branch of psychology and 

subsequently proper corrective and rehabilitative measures can be decided upon. 

e) Military Psychology: This branch of psychology is concerned with the use of 

psychological principles and techniques in the field of military activities. How to 

maintain the morale of the soldiers and citizens during war time, how to fight the enemies 

propaganda and intelligence activities, how to secure recruitment of better personnel for 

the armed forces, and how to improve the fighting capabilities and organisational climate 

and leadership in the armed forces are some  of the various topics dealt with by this 

branch of psychology. 

f) Political Psychology: This branch of psychology deals with the use of psychological 

principles and techniques in studying politics and deriving political gains. The knowledge 

of the dynamics of group behaviour, judgement of public opinion, qualities of leadership, 

psychology of propaganda and suggestion, the art of diplomacy etc. are some of the key 

concepts that find place in the subject-matter of political psychology.  
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Interesting facts in Psychology  

 

Rudolph Goclenius the Elder (Latin: Rudolphus Goclenius; born Rudolf 

Gockel or Göckel; 

• A German scholastic philosopher who lived from March 1, 1547 to 

June 8, 1628.  

• Gockel is often credited with coining the term “Psychology" in 

1590.  

 

 

 

Wilhelm Wundt opened the Institute for Experimental Psychology at the 

University of Leipzig in Germany in 1879. This was the first laboratory 

dedicated to psychology, and its opening is usually thought of as the 

beginning of modern psychology. Indeed, Wundt is often regarded as the 

father of psychology. 

 

Sigmund Freud is the father of Psychoanalysis. He continued to modify 

his theory over a period of nearly half a century. Psychoanalysis focuses 

on the unconscious aspects of personality. According toFreud the human 

mind is like an iceberg. 

 

 Narendra Nath Sen Gupta (23 December 1889 – 13 June 1944) was a Harvard-

educated Indian psychologist, philosopher, and professor, who is generally recognized as 

the founder of modern psychology in India along with Indian Scientist Gunamudian 

David Boaz.  

 In 1940, he established the Second independent department of psychology in India–the 

Department of Experimental Psychology, at the University of Calcutta, the first Being 

in University of Madras by Dr.Gunamudian David Boaz. 
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      1.1 MEANING, NATURE AND FUNCTIONS OF EDUCATIONAL 

PSYCHOLOGY 

 

Educational psychology is a compound word which consists of two words: education and 

psychology.  Educational psychology is the application of psychological findings in the field of 

education. It ties to apply the psychological principles, theories and techniques to human 

behaviour in educational situations. The subject matter of this branch covers psychological 

ways and means to improving all aspects of the teaching/ learning process including the learner, 

learning process, learning material, learning environment and the teacher. 

Education by all means is an attempt to mould and shape the behaviour of the pupil. It aims 

to produce desirable changes in him for the all-round development of his personality. The 

essential knowledge and skill to do this job satisfactorily is supplied by Educational 

Psychology. In the words of E.A. Peel, “Educational psychology helps the teacher to understand 

the development of his pupils, the range and limits of their capacities, the processes by which 

they learn and their social relationships.” In this way, the work of the Educational Psychologists 

resembles with that of an Engineer, who is a technical expert. The Engineer supplies all the 

knowledge and skill essential for the accomplishment of the job satisfactorily. For 

example,construction of a bridge. 

In the same way Educational Psychologists, who is a technical expert in the field of 

Education, supplies all the information, principles and techniques essential for understanding 

the behaviour of the pupil in response to educational environment and desired modification of 

his behaviour to bring an all-round development of his personality. In this way, it is quite 

reasonable to call Educational Psychology as a science and technology of Education. Thus, 

Educational Psychology concerned primarily with understanding the processes of teaching and 

learning that take place within formal environments and developing ways of improving those 

methods. It covers important topics like learning theories; teaching methods; motivation; 

cognitive, emotional, and moral development; and parent-child relationships etc. In short, it is 

the scientific discipline that addresses the questions: “Why do some students learn more than 

others?” and “What can be done to improve that learning?” 
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Education and Psychology 

The child at birth is born with certain biological inheritance. Biological heredity alone is 

not enough to enable him to develop harmoniously in a social culture. To equip him with 

necessary skills and information, concepts and attitudes, and to enable him to adjust properly in 

his environment, society has created a separate agency- school, where he can develop all the 

qualities and abilities required for successful social adjustment. Education is in a way 

development of desirable habits, skills and attitudes which make an individual a good citizen. In 

the process of education we try to shape the behaviour of young children in accordance with 

aims and goals of national life. Briefly we can define education as shaping of behaviour or 

modification of behaviour of the individual for adequate adjustment in the society. Education 

also involves training, in thinking, reasoning and in similar general psychological functions. 

Psychology and education are closely related. Education attempts to modify behaviour 

through the process of learning, while psychology studies behaviour. Behaviour can be 

modified only after it has been studied and understood. Psychology attempts to understand and 

predict human behaviour and when necessary to change it. The aim of education is to mould 

and shape such behaviour. Psychology explains the how of human development as related to 

learning ,education attempts to provide the what of learning,  educational psychology is 

concerned with the why and when of learning. 

 

Educational Psychology- Definitions 

 

Educational psychology is the systematic study of the development of the individual 

within the educational settings. Educational and school psychology studies the process of how 

people learn and which teaching technique work best. They also work with educators in solving 

school- related problems and guidance children having difficulties in school. Judd describes 

educational psychology as, “a scientific study of the life stages in the development of an 

individual from the time he is born until e becomes an adult”. 

According to Crow and Crow, Educational psychology describes and explains the 

learning experiences of an individual from birth through old age. Educational psychology may 

be defined as „a science that explains the various stages of development of the individuals from 

birth to maturity and the changes that take place therein. It promotes certain principles, which 

should be considered in organizing and administering schools‟. 

 

Edwin Arthur 

Peel   

“Educational Psychology is the science of education” 
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 “Educational psychology is the special branch of psychology concerned 

with the nature, conditions, outcomes and evaluation of school learning 

and retention”.  

                                     David Ausubel  (American psychologist) 

Charles.E. 

Skinner 

“Educational psychology deals with the behaviour of human beings in 

educational situations” 

 

“Educational psychology is a subject to be studied, an area or field of 

knowledge, a set of application of laws and principles from a wide field of 

knowledge to a social process, a set of tools and techniques, and a field of 

research. While general psychology is a pure science, educational 

psychology is its application in the field of education with the aim of 

socializing men and modifying his behaviour.”  

John Robert Anderson(Canadian-born American psychologist. He is 

currently professor of Psychology and Computer Science at Carnegie 

Mellon University.) 

Thus, Educational Psychology concerned primarily with understanding the processes of 

teaching and learning that take place within formal environments and developing ways of 

improving those methods. It covers important topics like learning theories; teaching methods; 

motivation; cognitive, emotional, and moral development; and parent-child relationships etc. In 

short, it is the scientific discipline that addresses the questions: “Why do some students learn 

more than others?” and “What can be done to improve that learning?” 

Nature of Educational Psychology 

 

Educational Psychology emphasizes search for truth by the objectivity, reliability and 

validity in the assessment of behaviour. It employs scientific methods and techniques. The 

nature of educational psychology is regarded as scientific because it is organized, systematic 

and universally accepted body, wherein the facts remain constantly in search of truth through 

research and experimentation. Employs scientific methods in its study and its results are 

subjected to further verification and modification. We can summarize the nature of educational 

psychology in the following ways: 

 Educational Psychology is a science: 

Science is a branch of study concerned with observation of facts and establishment of verifiable 

general laws. Science employs certain objective methods for the collection of data. It has its 

objectives of understanding, explaining, predicting and control of facts.) Like any other science, 



B.Ed@STCTEPALA/EDU102/A.G/www.alexgkavukattu.com Page 12 
 

educational psychology has also developed objective methods of collection of data. It also aims 

at understanding, predicting and controlling human behaviour. 

 

 Laws of educational psychology are universal: 

Educational psychology possesses a well-organized, systematic and universally accepted body 

of facts supported by the relevant psychological laws and principles. 

 

 Educational psychology is a social science: 
Like the sociologist, anthropologist, economist or political scientist, the educational 

psychologist studies human beings and their sociability. 

 

 

 Educational psychology is a positive science: 

 Normative science like Logic or Ethics deals with facts as they ought to be. A positive science 

deals with facts as they are or as they operate. Educational psychology studies the child‟s 

behaviour as it is, not, as it ought to be. So it is a positive science. 

 

 Educational psychology is an applied science. 

 

It is the application of psychological principles in the field of education. By applying the 

principles and techniques of psychology, it tries to study the behaviour and experiences of the 

pupils. As a branch of psychology it is parallel to any other applied psychology. For example, 

educational psychology draws heavily facts from such areas as developmental psychology, 

clinical psychology, abnormal psychology and social psychology. 

 

 Educational psychology is a developing or growing science. 
 

It is concerned with new and ever new researches. As research findings accumulate, educational 

psychologists get better insight into the child‟s nature and behaviour. W.A. Kelly (1941) listed 

the nature of Educational Psychology as follows: 

 To give a knowledge of the nature of the child 

  To give understanding of the nature, aims and purposes of education 

 To give understanding of the scientific methods and procedures which have been used in 

arriving at the facts and principles of educational psychology 

 To present the principles and techniques of learning and teaching 

  To give training in methods of measuring abilities and achievement in school subjects 

  To give a knowledge of the growth and development of children 

  To assist in the better adjustment of children and to help them to prevent maladjustment 

  To study the educational significance and control of emotions and 

 To give an understanding of the principles and techniques of correct training. 
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of Educational Psychology: 

 

The general objectives of educational psychology are: 

 

1. To provide a body of facts and methods which can be used in solving teaching problems. 

2. To develop a scientific and problem-solving attitude. 

3. To train in thinking psychologically about educational problems. 

Teaching Objectives of Educational Psychology: 

 

1. To develop an understanding and appreciation of the nutritional and environmental factors 

which underline learning ability. 

2. To provide base for understanding the nature and principles of learning and to supply the 

techniques for its improvement. 

3. To understand and appreciated factors influencing individual ability to learn. 

4. To provide understanding of the external factors like training aids, libraries, classrooms 

which are largely within the control of the teacher and the institution. 

5. To evaluate teaching efficiency. 

6. To develop an appreciation of the individual and importance of the individual with their 

individual differences. 

Thus, educational psychology is an applied, positive, social, specific and practical 

science. While general science deals with behaviour of the individuals in various spheres, 

educational psychology studies the behaviour of the individual in educational sphere only. 

Scope of Educational Psychology 

 

Scope of educational psychology tells us the areas of application. In other words, it can be 

called the subject matter of educational psychology. No two students are alike. Students differ 

in their level of aptitudes, intelligence, potentialities, etc. The teacher has the responsibility to 

train them accordingly. Educational psychology helps to cater to these individual differences. 

The scope of educational psychology is ever-growing due to constantly researches in this field. 

Educational psychology helps with the all round development of the personality of the student 

by dealing with the problems of teaching and learning. The knowledge of educational 

psychology helps the teacher to understand these potentialities in the behaviour of the child. It 

also helps the teacher in the realization of the aims of education. The scope of educational 
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psychology is ever-growing due to constantly researches in this field. The following factors will 

indicate the scope of educational psychology: 

 The Learner. The subject-matter of educational psychology is knitted around the learner. 

Therefore, the need of knowing the learner and the techniques of knowing him well. The 

topics include – the innate abilities and capacities of the individuals, individual differences 

and their measurements, the overt, covert, conscious as well as unconscious behaviour of 

the learner, the characteristics of his growth and development and each stage beginning 

from childhood to adulthood. 

  The Learning Experiences. Educational Psychology helps in deciding what learning 

experiences are desirable, at what stage of the growth and development of the learner, so 

that these experiences can be acquired with a greater ease and satisfaction. 

  Learning process: After knowing the learner and deciding what learning experiences are 

to be provided, educational psychology moves on to the laws, principles and theories of 

learning. Other items in the learning process are remembering and forgetting, perceiving, 

concept formation, thinking and reasoning, problem solving, transfer of learning, ways and 

means of effective learning etc. 

 Learning Situation or Environment. Here we deal with the environmental factors and 

learning situations which come midway between the learner and the teacher. Topics like 

classroom climate and group dynamics, techniques and aids that facilitate learning and 

evaluation, techniques and practices, guidance and counseling etc. for the smooth 

functioning of the teaching-learning process. 

 The Teacher: The teacher is a potent force is any scheme of teaching and learning process. 

It discusses the role of the teacher. It emphasizes the need of ‘knowing thyself’ for a 

teacher to play his role properly in the process of education:-his conflicts, motivation, 

anxiety, adjustment, level of aspiration etc. It throws light on the essential personality traits, 

interests, aptitudes, the characteristics of effective teaching etc so as to inspire him for 

becoming a successful teacher. Though the entire scope of Educational Psychology is 

included in the above mentioned five key-factors, it may be further expanded by adding the 

following: 

 It studies Human Behaviour in educational situations. Psychology is the study of 

behaviour, and education deals with the modification of behaviour; hence, educational 

psychology pervades the whole field of education. 

 It studies the Growth and Development of the child. How a child passes through the 

various stages of growth and what are the characteristics of each stage are included in the 

study of educational psychology. 

  To what extent Heredity and Environment contribute towards the growth of the 

individual, and how this knowledge can be made use of for bringing about the optimum 

development of the child; form a salient feature of the scope of educational psychology. 

  Educational psychology deals with the Nature and Development of the Personality of an 

individual. In fact, education has been defined as the all-round development of the 
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personality of an individual; personality development also implies a well-adjusted 

personality. 

 It studies Individual Difference: Every individual differs from every other individual. It is 

one of the fundamental facts of human nature which have been brought to light by 

educational psychology. This one fact has revolutionalised the concept and process of 

education. 

 It studies the nature Intelligence and its Measurement. This is of utmost importance for a 

teacher. 

 It Provides Guidance and Counselling: Education is nothing but providing guidance to the 

growing child. 

We can conclude by saying that Educational Psychology is narrower in scope than general 

psychology. While general psychology deals with the behaviour of the individual in a general 

way, educational psychology in concerned with the behaviour of the learner in an educational 

setting. According to G.M Blair (1947), “modern teacher, if he is to succeed with his work 

should be a specialist who understands children, how they grow, develop, learn and adjust. He 

should be diagnostician who can discover special difficulties of children and at the same time 

possesses the requisite skill of carrying forward the necessary remedial work. He should also be 

performing important educational and vocational guidance functions. No person untrained in 

the methods of psychology can possibly fulfill the obligations and tasks which are 

responsibilities of the teacher.”  

ADVANTAGES AND DISADVANTAGES OF STUDYING EDUCATIONAL 

PSYCHOLOGY/BENEFITS OF LEARNING EDUCATIONAL PSYCHOLOGY FOR 

TEACHERS  

Educational psychology is an applied branch of psychology which deals with scientific study 

of human behavior in educational situations. Studying educational psychology will provide a 

broad and complex understanding of human development (particularly early childhood 

development), assessment and diagnostics, and test validity among many other subjects. While, 

in its basic definition, this branch focuses on learning methods, teaching modalities, and human 

cognition, educational psychology fosters a helping professional's ability to grow and expand a 

working knowledge of many fields that may benefit children. Working in the field of 

educational psychology means possessing the power to shape minds as they are growing and 

cultivating their pathways to learning and success for the rest of their lives. On a more practical 

side, choosing a career in educational psychology offers many avenues for professional 

development including research and evaluation, teaching, school administration, and guidance 

counseling. Perhaps the less attractive components to studying the field come in the form of 

learning again and again about failed systems of teaching and invalid testing methods. 

Challenging the status quo in any environment can prove daunting and requires dogged 

determination. Benefits of studying educational psychology for teachers and prospective 

teachers can be divided into two aspects, namely: 

http://neweconomicseducation.blogspot.in/2012/05/benefits-of-learning-psychology.html
http://neweconomicseducation.blogspot.in/2012/05/benefits-of-learning-psychology.html
http://neweconomicseducation.blogspot.in/2012/05/benefits-of-learning-psychology.html
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A. For Studying the situation in the Learning Process  

        Educational psychology contributes a lot to teachers and to improve the efficiency of the 

learning process at different conditions as below: 

1. Understanding Individual Differences 
        A teacher must deal with a group of students in the classroom with caution, because the 

characteristics of each student are different. It is therefore very important to understand the 

different characteristics of students at various levels of growth and development to create 

effective learning and efficient. Educational psychology can help teachers and prospective 

teachers in understanding differences in student characteristics. 

2. Creation of a Conducive Learning Climate in the Classroom  

         Good understanding of the classroom used in the learning process helps teachers to deliver 

material to students effectively. Climate favorable to learning must be created by the teacher so 

that the learning process can be run effectively. A teacher must know the correct principles in 

teaching and learning, a different approach in teaching to the learning process 

better. Educational psychology plays a role in helping teachers to create socio-emotional 

climate that is conducive in the classroom, so that the process of learning in the classroom can 

be effective. 

 

3. Selection of Learning Strategies and Methods  

         Teaching methods are based on the characteristics of students' progress. Educational 

psychology can assist teachers in determining the strategy or method of learning the proper and 

appropriate, and able to relate to the characteristics and uniqueness of the individual, the type of 

learning and learning styles and levels of development being experienced by the learner. 

 

4. Provide guidance to students  

         A teacher must play different roles in the school, not only in the implementation of 

learning, but also act as mentors for students. Guidance is the kind of assistance to students to 

solve problems they encounter. Knowledge of educational psychology allows teachers to 

provide educational and vocational guidance necessary for students at different ages. 

 

5. Evaluate Learning Outcomes  

          Teachers have to do two important activities in the classroom as teaching and 

evaluating. The evaluation helps in measuring student learning outcomes. Educational 

psychology can help teachers and prospective teachers in developing the evaluation of student 

learning that is more just, both in the technical evaluation, compliance with the principles of 

evaluation and determine the results of evaluations.  

B. For the Application of the Principles of Teaching and Learning  

1. Establish Learning Objectives  

          The purpose of learning refers to changes in student behavior that is experienced after the 

implementation of the learning process. Educational psychology helps the teacher in 
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determining the shape of the desired behavior change as the learning objectives. 

 

2. Use of Learning Media  

           Knowledge of educational psychology teachers need to plan appropriate instructional 

media to be used. For example, the use of audio-visual media. 

3. Preparation of Lesson Schedule  

          Timetable should be drafted based on the psychology of the learner. For example, which 

is considered difficult subjects such as mathematics students placed at the beginning of class, 

where the conditions and spirit of the students were still fresh in receiving course materials. 

Interesting facts in Psychology  

 

Edward Lee Thorndike (August 31, 1874 – August 9, 1949) 

was an American psychologist who spent nearly his entire career 

at Teachers College, Columbia University.  

His work on Comparative psychology and the learning process 

led to the theory of connectionism and helped lay the scientific 

foundation for modern educational psychology. He was a 

member of the board of the Psychological Corporation and 

served as president of the American Psychological Association in 

1912.
  

A Review of General Psychology survey, published in 2002, 

ranked Thorndike as the ninth most cited psychologist of the 20th 

century. 

 

An educational psychologist is a psychologist whose 

differentiating functions may include diagnostic and psycho-

educational assessment, psychological counseling in 

educational communities (students, teachers, parents and 

academic authorities), community-type psycho-educational 

intervention, and mediation, coordination, ... 

  

 

Alfred Binet published Mental Fatigue in 1898, in which he 

attempted to apply the experimental method to educational 

psychology. In this experimental method he advocated for two 

types of experiments, experiments done in the lab and 

experiments done in the classroom.  

https://en.wikipedia.org/wiki/Psychologist
https://en.wikipedia.org/wiki/Teachers_College,_Columbia_University
https://en.wikipedia.org/wiki/Comparative_psychology
https://en.wikipedia.org/wiki/Learning
https://en.wikipedia.org/wiki/Connectionism
https://en.wikipedia.org/wiki/Educational_psychology
https://en.wikipedia.org/wiki/Psychological_Corporation
https://en.wikipedia.org/wiki/American_Psychological_Association
https://en.wikipedia.org/wiki/Review_of_General_Psychology
https://en.wikipedia.org/wiki/Alfred_Binet
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William James  

The pioneering American psychologist William 

James commented that:”Psychology is a science, and teaching is 

an art; and sciences never generate arts directly out of 

themselves. An intermediate inventive mind must make that 

application, by using its originality" 

In his famous series of lectures Talks to Teachers on Psychology, 

published in 1899 and now regarded as the first educational 

psychology textbook. James defines education as "the 

organization of acquired habits of conduct and tendencies to 

behaviour".
 
He states that teachers should "train the pupil to 

behaviour" so that he fits into the social and physical world. 

Teachers should also realize the importance of habit and instinct. 

They should present information that is clear and interesting and 

relate this new information and material to things the student 

already knows about. 

THE FAMOUS PSYCHOLOGISTS IN INDIA 

1. Narendra Nath 

Sen Gupta 

was a Harvard-

educated Indian 

psychologist, 

philosopher, and 

professor, who is 

generally recognized 

as the founder 

of modern 

psychology in India 

along with Indian 

Scientist Gunamudian 

David Boaz 

His Work includes: 

 Played an instrumental role in the establishment of the 

Section of Psychology and Educational Science division 

of the Indian Science Congress Association in 1923, an 

occurrence that emphasized the scientific nature of 

psychological research. 

 founder of the Indian Psychological Association 

 founding editor of the first official psychology journal in 

India, the Indian Journal of Psychology 

 His literary contributions to psychological knowledge 

include a significant number of non-empirical papers 

regarding the social, ethnic, experimental, education, 

criminal, and religious aspects of psychology 

 

2. GUNAMUDIAN 

DAVID BOAZ 

He was the first 

Indian Psychologist. 

The Department of 

Psychology at the 

University of Madras 

was organised under 

his leadership and was 

primarily concerned 

His work includes the following Publications 

 New Statesman and Nation, a speech written 19 

September 1942 

 Know Your Mind, a collection of articles published in The 

Hindu from 1948 to 1965 

 Reactions of Socially Backward Groups to Various 

Ameliorative Measures (1956, University of Madras)  

 Elements of Psychology (1956, S. Vishwanathan, 

Chetpet, Madras)  

 General Psychology (1957, Boaz Institute of 

https://en.wikipedia.org/wiki/William_James
https://en.wikipedia.org/wiki/William_James
https://en.wikipedia.org/wiki/William_James
https://en.wikipedia.org/wiki/William_James
http://en.wikipedia.org/wiki/Modern_psychology
http://en.wikipedia.org/wiki/Modern_psychology
http://en.wikipedia.org/wiki/Modern_psychology
http://en.wikipedia.org/wiki/Gunamudian_David_Boaz
http://en.wikipedia.org/wiki/Gunamudian_David_Boaz
http://en.wikipedia.org/wiki/Gunamudian_David_Boaz
http://en.wikipedia.org/wiki/Indian_Science_Congress_Association
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with children and 

their education 

 

Psychological Service)  

 The Step-child — Step-mother Relationship — A Clinical 

Study from Journal of Psychological 

Researches (January 1958 v.2 no.1, Madras Psychology 

Society)  

 Educational Psychology (1958, Arooran Printers, 

Chennai) 

 Some Fundamentals of Psychology (1958) 

 Papers on Industrial Psychology: A Symposium (1962, 

University Publishers)  

3. H. NARAYAN 

MURTHY 

He was an Indian 

clinical psychologist, 

writer, 

philosopher, Sanskrit s

cholar and teacher who 

headed the department 

of clinical psychology 

at National Institute 

of Mental Health and 

Neuro Sciences  at 

Bangalore 

 Introduced the concept of behavioural therapy in the 

Indian setting 

 Also drew up various questionnaires (Multiphasic 

Questionnaires[18]) to better assess and quantify the 

psychological state of the patient and many of these are 

still in vogue. Some of the diagnostic scales incorporated 

in the "Multiphasic Personality Questionnaire" 

formulated by H.N.Murthy[19] are shown here: 

Depressive Scale 

Paranoid Scale 

Schizophrenia Scale 

Manic Scale 

Depressive Anxiety Scale 

Hysteria Scale 

K Scale 

 

 

 

  

The National Institute of Mental Health and Neuro-

Sciences (NIMHANS; (Hindi: राष्ट्रीय मानसिक स्वास््य एवं 

तंत्रिका ववज्ञान िंस्थान) is a medical institution located 

in Bangalore, India. Established in 1925, NIMHANS, the apex 

centre for mental health and neuroscience education in the 

country, operates autonomously under the Ministry of Health and 

Family Welfare.  

On November 14, 1994, NIMHANS was conferred a deemed 

university status by the University Grants Commission with 

academic autonomy.  

The institute has been declared as an Institute of National 

Importance by an act of parliament in 2012.
[5]

 In March 2017, the 

Government of India passed the Mental Healthcare Bill 2016, 

which also proposes to set up NIMHANS-like institutions across 

the nation. 

http://en.wikipedia.org/wiki/Sanskrit
http://en.wikipedia.org/wiki/National_Institute_of_Mental_Health_and_Neuro_Sciences
http://en.wikipedia.org/wiki/National_Institute_of_Mental_Health_and_Neuro_Sciences
http://en.wikipedia.org/wiki/National_Institute_of_Mental_Health_and_Neuro_Sciences
http://en.wikipedia.org/wiki/National_Institute_of_Mental_Health_and_Neuro_Sciences
http://en.wikipedia.org/wiki/Behavioural_therapy
http://en.wikipedia.org/wiki/Questionnaires
http://en.wikipedia.org/wiki/H._Narayan_Murthy#cite_note-18
http://en.wikipedia.org/wiki/H._Narayan_Murthy#cite_note-19
http://en.wikipedia.org/wiki/Depression_(mood)
http://en.wikipedia.org/wiki/Paranoid
http://en.wikipedia.org/wiki/Schizophrenia
http://en.wikipedia.org/wiki/Mania
http://en.wikipedia.org/wiki/Anxiety
http://en.wikipedia.org/wiki/Hysteria
http://psychcentral.com/lib/2011/minnesota-multiphasic-personality-inventory-mmpi/all/1/
https://en.wikipedia.org/wiki/Hindi
https://en.wikipedia.org/wiki/Bangalore
https://en.wikipedia.org/wiki/India
https://en.wikipedia.org/wiki/Institute_of_National_Importance
https://en.wikipedia.org/wiki/Ministry_of_Health_and_Family_Welfare
https://en.wikipedia.org/wiki/Ministry_of_Health_and_Family_Welfare
https://en.wikipedia.org/wiki/Ministry_of_Health_and_Family_Welfare
https://en.wikipedia.org/wiki/Deemed_university
https://en.wikipedia.org/wiki/Deemed_university
https://en.wikipedia.org/wiki/Deemed_university
https://en.wikipedia.org/wiki/University_Grants_Commission_(India)
https://en.wikipedia.org/wiki/Institute_of_National_Importance
https://en.wikipedia.org/wiki/Institute_of_National_Importance
https://en.wikipedia.org/wiki/Institute_of_National_Importance
https://en.wikipedia.org/wiki/National_Institute_of_Mental_Health_and_Neurosciences#cite_note-5
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1.1.2 RELEVANCE OF EDUCATIONAL PSYCHOLOGY TO TEACHERS, 

LEARNERS, TEACHING AND LEARNING. 

Teachers play a significant role in helping students develop 21
st 

century skills by applying 

methods that increase students‟ capabilities. The present day generation is getting smarter day 

by day. Most parents and teachers find themselves at a loss when faced with bold and intelligent 

questions from students. With technology and social media taking our society by storm, kids of 

all age groups today are much more informed on various aspects of life than ever before. They 

are inquisitive and intelligent.  

Education and psychology are interdependent. Psychology had changed the spirit of 

education and it gives new meaning to learning in classroom. Psychology also changed the old 

concept of education where only upper class had the ability and right to learn. Psychology gives 

education the theory of individual differences that every child has different mental ability and 

learns with different pace. Educational psychology is a vital, living and exciting subject that 

helps a variety of people to work better with children. Its study is essential for the teacher to 

function as a behavioral scientist. Educational psychology is a developing science. It helps the 

teachers in the following ways. 

A. Relevance in Theory of Education  

a) To understand developmental 

characteristics 

b) To understand the nature of classroom 

learning 

c) To understand individual differences 

d) To understand effective teaching 

methods 

e) To understand problems of children 

f) Knowledge of mental health 

g) Curriculum construction 

h) To help in measuring learning 

outcome 

i) Helps to Educational Research 

j) To give guidance for the education of 

exceptional children  

k) Helps to develop positive attitudes 

l) To understand group dynamics and 

social behaviour in classroom  

B. Relevance in Practice of Education  

a) Problem of discipline 

b) Use of audio- visual aids 

c) Democratic administration 

d) Time table 
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e) Co-curricular activities 

f) Use of innovations 

g) Production of text books 

Our students live in times characterized by violence, negativity, narrow parochialism, 

fascism in the name of nationalism and narrow-minded patriotism. This has made our lives very 

insecure. This has resulted in a climate of distrust; irrational fears, boarding on fear and 

unmitigated levels of stress. The digital natives, on one hand are adept at the use of technology 

to their advantage but on the other hand are becoming more and more disconnected with reality 

and actual life around them and their immediate surroundings, leading to a host of 

psychological and social problems. 

It is an undeniable fact that the education for the 21
st 

century must lay equal, if not more 

emphasis on imparting life skills to children in order to equip them with the necessary tools 

(skills) that would come to their rescue whenever faced with what may seen insurmountable 

hurdles that one comes across in life to those without a coping mechanism in place. 

The World Health Organization has defined life skills as the abilities for adaptive and 

positive behaviour that enable individuals to face the demands and challenges of everyday life. 

It has identified and enlisted 10 core life skills that our children need to be taught (from as early 

as age as possible) to foster their holistic growth. These 10 core life skills are: 

I. Self Awareness 

II. Critical thinking 

III. Creative thinking 

IV. Problem solving 

V. Decision making 

VI. Interpersonal skills 

VII. Communication skills 

VIII. Empathy 

IX. Coping with Stress 

X. Managing Emotions 
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As we are all aware the 21
st
 century learner is a self directed learner, globally aware, a 

communicator, an innovator, financially and economically literate, civically engaged, a problem 

solver, a collaborator, information and media literate and a critical thinker. To create such 

learners we need to take our teaching and learning above and beyond the basics of knowledge 

sharing to embracing the 4C‟s as they call it, the „ Super Skills‟ for the 21
st
 Century! 

The first of these is Communication- strong thoughts, questions, ideas and solutions. 

Next is Collaboration- working together to reach a goal- putting together talent and expertise 

with smart work schedules. The third skill is Critical Thinking- looking at problems in a new 

way, linking learning across subjects and disciplines. The last of these C‟s is the skill of 

Creativity- creating and exploring new approaches to getting things done innovatively. 

Today in modern era, education psychology is the foundation of education. Psychology 

effects education in every field of teaching learning process. For years, teacher educators have 

written about the purposes, aims, and goals of educational psychology and have stressed the 

relevance of the field for the practice of teaching and learning (Alexander 2004; Berliner, 1993; 

Brophy 1974; Woolfolk Hoy 2000). However, as Sternberg (1996) noted, educational 

psychologists seem to be having more and more trouble explaining to educators what they do 

and why educators should care. In this special issue, authors explore the relevance of 

educational psychology in teacher education programs, noting how educational psychology 

contributes to the preparation of teachers. It is very essential for a teacher to teach his students 

according to their mental abilities. Educational psychology helps the teacher in doing so. It 

enables the teacher to teach where and how? The way in which teachers are educated and 

supported to meet the challenges of the 21st century has become a contended issue. In raising 

alarm, criticizing the status quo, and making recommendations, various study groups and blue 

ribbon panels have focused on economic issues, equity and excellence, the need for more 

rigorous subject matter preparation, and on the restructuring of incentives and the career ladder 

for teachers. 

Nothing can be said to be Taught until it is Learnt.  Students in a classroom vary in their 

ability to learn. Devising appropriate teaching- learning strategies remains one of the chief 

responsibilities of psychologists. Toward this end they have formulated a number of learning 

theories suited to the nature of the learning tasks and the nature of learners. The Creator has 

been rather unfair in his dispensation. Some are Gifted while some are Mentally Retarded. A 

vast majority, of course, fall midway between two extremes. Teaching techniques need 

Adaptation to the mental ability level of students. Psychologists render a great deal of assistance 

in this regard. 

http://www.sciencedirect.com/science/article/pii/S1877042811018891#bib0010
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Children in nursery school need entirely atmosphere of freedom, activity and scope for 

manipulative work. Play way method would appeal to them to learn almost all subjects. 

Psychologists would help in this regard. Psychology helps us in understanding the process of 

remembering and various methods of learning that would ensure retention. They also study the 

phenomenon of forgetting and several ways of arresting the loss of memory. 

 Educational psychology deals with the issue of assessment of learning, improved 

methods of framing questions and evaluating pupil performance. It helps us to compare one‟s 

achievement with one‟s potential ability so as to identify underachievers, who would need help 

to improve their scholastic performance. 

Educational psychology studies the development of personality and the role played by 

family, play groups, school and community in this regard. Assessment of personality also is one 

of the concerns of educational psychology. In addition to the study of intelligence, Educational 

Psychology is also concerned with the promotion of creativity among pupils. It helps us to 

understand the subtle differences between intelligence and creativity. 

Educational psychology deals with the problem of maladjustment. The role of guidance 

and counseling in helping not only the maladjusted child but normal children too in cultivating 

good study habits, selecting subjects appropriate to their abilities and aptitudes and also 

preparing for a vocation are highlighted in this field. Educational psychology is interested in 

studying all aspects of life from infancy to adulthood so as to help pupils lead a meaningful life. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



24 
 

1.1.3 SCHOOLS OF PSYCHOLOGY – BEHAVIORISM, STRUCTURALISM, 

FUNCTIONALISM, PSYCHOANALYSIS, HUMANISM, GESTALT PSYCHOLOGY, 

NATIVISM, CONSTRUCTIVISM, COGNITIVE NEURO SCIENCE, AND POSITIVE  

PSYCHOLOGY. 

Psychology has a long past but short history. Prior to the establishment of psychological 

laboratory in 1879, psychology was a part of philosophy. As an independent discipline, 

psychology is just 100 years old. During this span of time, many people expressed their view 

points regarding the definition and subject matter of psychology. Such groups are regarded as 

Schools of psychology. The prominent schools/systems of psychology are: 

1) Structuralism 

2) Functionalism 

3) Behaviorism 

4) Gestalt Psychology 

5) Psychoanalysis 

6) Humanism 

7) Nativism  

8) Constructivism  

9) Cognitive Neuro 

Science 

10) Positive Psychology

1. Structuralism:  

Structuralism is a school of thoughts that emphasizes systematic study of mind/conscious 

experience through analysis of its components and structure by adopting introspection as the 

main technique. It seeks to identify the components of mind. It is the first school of thought in 

psychology. It originated in Germany in 19
th

 century.  

 

Wilhelm Wundt is the father of structuralism. His student, Edward B. Titchner flourished 

it further. So he is considered as founder of structuralism. According to the Structuralism, the 

main objective of psychology is to understand the structure of human mind by analyzing mental 

experiences and discovering the various elements and the manner in which they are 

compounded. The mind is the total of various mental experiences such as thoughts, feelings, 

agony, joy and sorrow. According to the Structuralism, The consciousness is the sum total of 

mental experiences at a given time. The theory focuses on three components, i.e. 
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– The individual elements of consciousness 

– How they are organized into more complex experience 

– How these mental phenomena are correlated with physical events. 

The mental elements structure themselves in such a way as to allow conscious experience

Contribution to Education 

Structuralism emphasized the systematic observation of the activities of the learner under 

controlled learning conditions. It introduced a method for studying human behaviour, i.e, 

experimental introspection. It initiated the spirit of science and experimentation in the field of 

education. Structuralism sought to analyze the adult mind (defined as the sum total of 

experience from birth to the present) in terms of the simplest definable components and then to 

find the way in which these components fit together in complex forms. 

Criticism of Structuralism  

Structuralism has faced a large amount of criticism, particularly from the school of 

psychology, functionalism which later evolved into the psychology of pragmatism .The main 

critique of structuralism was its focus on introspection as the method by which to gain an 

understanding of conscious experience. Critics argue that self-analysis was not feasible, since 

introspective students cannot appreciate the processes or mechanisms of their own mental 

processes. Some critics also pointed out that introspective techniques actually resulted in 

retrospection – the memory of a sensation rather than the sensation itself. Behaviorists fully 

rejected even the idea of the conscious experience as a worthy topic in psychology, since they 

believed that the subject matter of scientific psychology should be strictly operationalzed in an 

objective and measurable way. Structuralism also believes that the mind could be dissected into 

its individual parts, which then formed conscious experience. This also received criticism from 

the Gestalt school of psychology, which argues that the mind cannot be broken down into 

individual elements. Structuralism is too concerned with internal behaviour, which is not 

directly observable and cannot be accurately measured. Besides theoretical attacks, 

structuralism was criticized for excluding and ignoring important developments happening 

outside of structuralism. For instance, structuralism did not concern itself with the study 

of animal behavior, and personality. 

2. Functionalism 

 Functionalism, as its name implies, is the function of mental processes, including 

consciousness. Similar to structuralism, functionalism also defined psychology as the science of 

consciousness. But it emphasized the role or function of psychological processes, which 

help the individuals adapt to their environment. Functionalism refers to a school of thought 

in psychology that examines the mental processes and how they relate to human behaviour. It 

studies the mind as it functions to adapt the individual to the behaviour. It focuses on the 

examination of the function and purpose of mind and behaviour. It originated in the United 

https://www.britannica.com/topic/mind
https://en.wikipedia.org/wiki/Functional_psychology
https://en.wikipedia.org/wiki/Pragmatism
https://en.wikipedia.org/wiki/Behaviorists
https://en.wikipedia.org/wiki/Operationalization
https://en.wikipedia.org/wiki/Gestalt_psychology
https://en.wikipedia.org/wiki/Ethology
https://en.wikipedia.org/wiki/Personality_psychology
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States in the late nineteenth century as a reaction against Structuralism. The belief is that the 

real task of psychology is to investigate the function of consciousness rather than its structure. 

For the functionalist, consciousness is the reaction of a person to a new situation. Functionalism 

uses the method of introspection as a tool. Functionalism covers the mental processes like 

learning, perceiving, memory, thinking, and personality.  

Chicago Functionalist Colombia Functionalist 

John Dewey(1859-1952) E.L. Thorndike(1874- 1949) 

James R. Angell(1869-1949) R.S. Woodworth(1869- 1962) 

Harvey A . Carr(1873-1954) 

G.H. Mead 

 

 

 

Founder of Functionalism is William James (1842- 1910).  He tried to revolutionize the 

curriculum with practical approaches. It showed the relevance of individual problems and 

solutions. It gave birth to utilitarian theory of education. Utilitarian theory elucidates that only 

those subjects who are useful in the society should be there in the curriculum. 

School of functionalism flourished in the University of Chicago and Columbia in 

America against a protest of purely descriptive and analytical approach of structuralism. 

According to John Dewey, thinking only occurs when   an organism is dissatisfied by some 

external obstacles. Thinking is an adaptation to a novel problematic situation. According to him, 

behaviour cannot be split up into pieces of behaviour. Response and stimulus are correlative 

and must be considered as a whole, a purposeful adaptive, useful whole.   

According to James R. Angell, functionalism studies the mental operations of 

consciousness in contrast to a psychology of mental elements developed by structuralism. It is 

concerned with the nature and functions of mental processes with emphasis on how these 
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processes work. According to him, functionalism is the psychology of the total relationship of 

organism to environment including all mind- body functions. He emphasized the biological 

processes of change and adjustment in the environment. 

According to Harvey A. Carr and G. H. Mead, psychology is mental activity and mental 

activity is adaptive in nature. Mental activity is the manipulation of certain experiences in order 

to attain certain ends. According to E. L. Thorndike, learning occurs mechanically with the 

gradual elimination of wrong response. According to R. S. Woodworth, functionalism is based 

on the dynamic view of behaviour and emphasized the importance of motivation in behaviour.

Contributions to Education 

• It upheld the developmental needs of children. 

• It caused a spirit of inquiry in education 

• It introduced tools such as questionnaire and inventory. 

• It showed the importance of the adjustment of the organism with environment. 

• It showed the importance of learning by doing.  

Criticism of Functionalism 

  The functionalists maintain an emphasis on conscious experience. Behaviorists also 

rejected the method of introspection but criticized functionalism because it was not based on 

controlled experiments and its theories provided little predictive ability.
 
 B.F. Skinner was a 

developer of behaviorism. He did not think that considering how the mind affects behaviour 

was worthwhile, for he considered behaviour simply as a learned response to an external 

stimulus. Yet, such behaviorist concepts tend to deny the human capacity for random, 

unpredictable, conscious decision-making, further blocking the functionalist concept that 

human behaviour is an active process driven by the individual. Perhaps, a combination of both 

the functionalist and behaviorist perspectives provides scientists with the most empirical value, 

but, even so, it remains philosophically (and physiologically) difficult to integrate the two 

concepts without raising further questions about human behaviour. 

 

 

https://en.wikipedia.org/wiki/Behaviourist
https://en.wikipedia.org/wiki/B.F._Skinner
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3. BEHAVIOURISM 

It is a school of psychology that confines itself to the study of observable and quantifiable 

aspects of behaviour. It came into existence as a protest against Structuralism and 

Functionalism. Behavioral psychology was developed by J. B. Watson. Behaviorism focuses its 

attention totally on the observable behaviour is merely an individual‟s response to his 

environmental response. J.B Watson not only shifted the subject matter of psychology from 

consciousness to behaviour, he shifted psychology from an emphasis on instincts to an 

emphasis on learned behaviour. For Watson, virtually all human behaviour was learned, and an 

understanding of the learning process provided the key that could unlock the mysteries of 

human behaviour. 

   

Principles of Behaviorism 

 Behaviour is both conditioned and determined by its own outcomes or consequences. 

 Human behaviour can be understood by investigating animal behaviour. 

 Only the observable and measurable aspects of behaviour are worth investigating. 

 A teacher should focus on changing the learner‟s behaviour and not his thinking patterns. 

After J. B. Watson, B. F. Skinner, Hull, Tolman, Guthrie have continued the behaviorist 

emphasis on objectivity and has stressed the ways in which behaviour is developed and 

sustained by external events, such as a smile, food, freedom, and other environmental 

circumstances. 

Hull  Hypothetical deductive method  

Toleman  Molar behaviour (more cognitive form of behaviour)  
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Guthrie  Theory of behaviour based on a single law.(any time a response occurs, it is 

linked with each of the stimulus elements present at the time the response is 

made.)  

B. F. 

Skinner  

Developed an objective approach known as operant conditioning.  

He developed teaching machines and programmed learning.  

 

• According to the school of behaviorism, the scope of psychology is limited only to 

objectively observable and measurable reactions. 

• By having a proper environment, behaviorist claimed that any child be made into a scientist 

or a philosopher or a criminal.  

• Behaviour of an individual may be supposed to be controlled by environmental forces and 

not by the heredity endowments or innate differences. 

• Behaviorism tries to project human beings as little more than a rather complex machine 

which responds in a particular set fashion to a particular kind of stimulation.  

Contributions to Education 

• Behaviorism has given innovative 

ideas in the field of education. 

• It emphasizes rewards and 

reinforcement in teaching. 

• It deals effectively with backward and 

maladjusted pupils. 

• It shows the importance of 

environment in shaping behaviour. 

• It shows the importance of 

motivation. 

• It individualizes instructional 

programmes. 

• It caused the emergence of self- 

instructional techniques such as 

teaching machines and computer 

assisted instruction. 

Criticism on Behaviorism   

• It is a one- dimensional approach to understand the human behaviour. 

• Behavioral theories do not account for free will and internal influences such as moods, 

thoughts and feeling. 

• Behaviorism does not account for other types of learning, especially learning that occurs 

without the use of reinforcement and punishment.  
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4. Gestalt Psychology 

Gestalt school of psychology developed as a movement against the theory of behaviorism 

and conditioning. The word „Gestalt‟ is a German noun. It means „configuration‟ (pattern), 

„organized whole‟ in contrast to a collection of parts. Gestalt means wholeness. Gestalt 

psychology is a school of psychology based upon the idea that we experience things as unified 

whole. According to Gestalt psychologist, the human mind works by interpreting data through 

various rules turning partial information into a whole. For example, 

 One may interpret a series of lines as a square, even though it has no complete lines. His 

mind fills in the gaps. It shows that the whole is greater than the sum of its parts. 

 Musical composition is composed of individuals notes, but we could not hope to describe 

accurately any musical composition by counting the number of different notes. The 

composition involves more than the sum of the individual notes that make it up. It consists 

of these notes in a specific relationship to one another. 

Gestalt Psychology- Prominent Founders 

 Max Wertheimer (1880- 1943) 

 Kurt Koffka (1886- 1941) 

 Wolfgang Kohler(1882- 1967) 

 Kurt Lewin (1890- 1947)  
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According to Gestalt psychologists, perception always involves a problem of organization.  

A thing is perceived as a relationship within a field which includes the thing, a viewer and a 

complex background incorporating the viewer‟s purpose and previous experiences. An 

individual perceives the situation as a whole and after seeing and evaluating the different 

relationships in relation to the available environment, takes the proper decision in an intelligent 

way although quite often all of a sudden. Gestalt psychology used the term „insight‟ to describe 

this type of human behaviour and summarized the behavioral process as follows.  

• Perception of the situation as a whole; 

• Seeing and judging the relationships between various factors involved in the situation; 

• Taking an immediate decision and behave accurately 

The key principles of gestalt systems are emergence, reification, multi stability and invariance. 

Emergence: This is demonstrated by the dog picture, which depicts a Dalmatian dog sniffing 

the ground in the shade of overhanging trees. The dog is not recognized by first identifying its 

parts (feet, ears, nose, tail, etc.), and then inferring the dog from those component parts. Instead, 

the dog appears as a whole, all at once. Gestalt theory does not have an explanation for how this 

perception of a dog appears. 

Reification: Reification is the constructive or generative aspect of perception, by which the 

experienced percept contains more explicit spatial information than the sensory stimulus on 

which it is based. For example, A triangle is perceived in picture A, though no triangle is there. 

In pictures B and D the eye recognizes disparate shapes as "belonging" to a single shape, in C a 

complete three-dimensional shape is seen, where in actuality no such thing is drawn. 

Multistability: Multistability (or multi stable perception) is the tendency of ambiguous 

perceptual experiences to pop back and forth unstably between two or more alternative 

interpretations. This is seen, for example, in the Necker cube and Rubin's Figure/Vase illusion 

shown here. 

Invariance: Invariance is the property of perception whereby simple geometrical objects are 

recognized independent of rotation, translation, and scale; as well as several other variations 

such as elastic deformations, different lighting, and different component features. For example, 

The objects in A in the figure are all immediately recognized as the same basic shape, which are 

immediately distinguishable from the forms in B. They are even recognized despite perspective 

and elastic deformations as in C, and when depicted using different graphic elements as in D. 

Contributions to Education 

• It emphasizes the importance of presenting the subject matter as a whole in the class so as to 

make learning more meaningful. 

• Gestalt principles have their applications in the construction of curriculum, organization of 

syllabus, scheme of studies, work plan, etc,.. 

https://en.wikipedia.org/wiki/Multistability
https://en.wiktionary.org/wiki/invariance
https://en.wikipedia.org/wiki/Dalmatian_(dog)
https://en.wikipedia.org/wiki/Multistability
https://en.wikipedia.org/wiki/Multistable_perception
https://en.wikipedia.org/wiki/Multistable_perception
https://en.wikipedia.org/wiki/Multistable_perception
https://en.wikipedia.org/wiki/Necker_cube
https://en.wikipedia.org/wiki/Rubin_vase
https://en.wikipedia.org/wiki/Rubin_vase
https://en.wikipedia.org/wiki/Rubin_vase
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• Holistic method of teaching, holistic evaluation, insight learning, comprehensive education 

programme, etc. draw their inspirations from gestalt perspectives. 

5. Psychoanalysis (മാനസികാപഗ്രഥനം അഥവാ മനനാവിനേഷണം) 

Psycho Analysis is a school of psychology founded by Sigmund Freud. It stresses the study 

of human behaviour through analysis of the unconscious mental process by using the 

techniques of free association and dream analysis. It focuses on understanding the unconscious 

motivations that drive behaviour.  

Psychoanalysis is a theory of behaviour and a collection of techniques designed to be used in 

the treatment of mental disorders. The basic assumption of Freud‟s theory is that much of man‟s 

behaviour is determined by innate instincts that are largely unconscious. By unconscious 

processes Freud meant thoughts, tears and wishes of which the person is unaware but which 

influence his behaviour. He believes that many forbidden or punished impulses of childhood are 

driven out of awareness into the unconscious where they still affect behaviour. 

• Human mind has three parts: Conscious, Sub conscious and Unconscious 

• Conscious level deals with our awareness level. 

• The sub conscious part of the mind deals with the part of mind that can regain the 

memories at any time. 

• The unconscious part of mind deals with the suppressed feelings of one’s life. 

• The conscious mind is compared to the tip of an iceberg occupying only one tenth of our 

total mental life. The unconscious is the deepest structure of our mind. It contains all the 

repressed wishes (= reserved), drives and motives. Freud regards the unconscious and 

irrational part of mind as more important than our conscious mind. The unconscious is 

responsible for most of our behaviour.  

• Psycho analysis gives more importance to the unconscious part of the mind. 

• Human behaviour is generally influenced by the forces operating in the unconscious layer 

and therefore exploration of the unconscious mind is essential for a meaningful study of the 

behaviour. 

• Sigmund Freud conceives the mind as dynamic.  

• The repressed wishes in the unconscious always strive to come up to the conscious level, 

sometimes in disguised and indirect form as in our dreams, fantasies and the like.  

• Freud believed that all of man‟s actions have a cause, but the cause is often some 

unconscious motive rather than the rational reason. 

• Freud‟s view of human nature was essentially negative. Man is driven by the same basic 

instincts as animal (primarily sex and aggression), and he is continually struggling against a 
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society that stresses the control of these impulses. Because, Freud believed that aggression 

was a basic instinct, he was pessimistic about the possibility of man even living together 

peacefully. 

Id, Ego, Super Ego 

Sigmund Freud invented three concepts, Id, Ego, Super Ego for explaining the structure 

of psyche and used them in providing a basic structure to the human personality and basis of 

his behaviour.  

 

 

 

Id- The Id is the deepest and most primitive part of the human personality. It consists of the 

man‟s instinctive tendencies or primitive drives towards sexual satisfaction or pleasure seeking 

activities and violence or destruction.  

• Id: Meeting Basic Needs. For Example, Sally was thirsty. Rather than waiting for the 

server to refill her glass of water, she reached across the table and drank from Mr. 

Smith‟s water glass, much to his surprise.  

Ego-Ego follows the reality principles. It follows the code of normality prevalent in society. 

The ego recognizes that other people have needs and wants too, and that being selfish is not 

always good for us in the long run. The ego develops out of the Id. It serves as a connecting 

link between the Id and the outside world. It is an intermediate principle between the Id and 

the Super ego.  For example, Sally was thirsty. However, she knew that her server would be 

back soon to refill her water glass, so she waited until then to get a drink, even though she really 

just wanted to drink from Mr. Smith‟s glass. 

Super Ego-The super ego is the ethical moral aspect of the psyche. It is idealistic and does not 

care for realities. Perfection is its goal rather than pleasure seeking or destruction. Super ego is 

the ethical aspect of personality.  For example, Sarah knew that she could steal the supplies 

from work and no one would know about it. However, she knew that stealing was wrong, so she 

decided not to take anything even though she would probably never get caught. According to 
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Freud, all behaviour can be understood in terms of the dynamic equilibrium between id, ego and 

super ego. The influence of psychoanalysis in terms of the totality of human 

behaviour(including conscious, sub conscious and unconscious behaviour), structure of psyche, 

the concept of repression, the psycho sexual development and providing sex its rightful place in 

the realm of human behaviour will always remain praise worthy and immemorial.  

Contributions to Education 

• It points out the importance of early childhood experiences in the process of learning. 

• It emphasizes the need for giving children ample opportunity for expressing themselves. 

• It helps indicate the causes of maladjustment in children 

• It stresses the importance of the development of the personality, 

• It stresses the unconscious motivation 

• Importance of emotions has been emphasized in the process of education 

• Teacher plays a significant role in the life of students. 

• The teacher should be positive and concentrate on  his students‟ abilities. 

6. Humanism 

Humanism is a school of psychology developed as a response to psycho analysis and 

behaviorism. Humanism emphasizes the role of the individual. It focuses on each individual‟s 

potential and stresses the importance of growth and self actualization. The fundamental belief of 

humanistic psychology is that people are innately good. Mental and social problems result from 

deviations from this natural tendency. Humanistic psychology emphasizes individual free will, 

personal growth and the concept of self actualization. 

The goal of humanistic psychology is to help people function effectively and fulfill their 

own unique potential. It gives people more credit in controlling and determining their state of 

mental health. 

Major Humanists 

• Carl Rogers • Abraham Maslow 

According to Rogers, all humans are born with a drive to achieve their full capacity. 

According to Maslow , all people are motivated to fulfill a hierarchy of needs.  

Contributions to Education 

• It emphasizes human welfare. • It ensures the harmonious 

development of the individuals 
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• It stresses the individual free will 

• It ensures the personal development 

of the learners. 

• It helps learners function effectively 

• It upholds the importance of stress 

free atmosphere.  

7. Nativism 

In the field of psychology, nativism is the view that certain skills or abilities are "native" or 

hard-wired into the brain at birth. "Nativism implies that the brain has certain structures 

which play a role in the creation and development of knowledge and that part of this 

process is simply innate." 

This is in contrast to empiricism, the "blank slate" or tabula rasa view, which states that the 

brain has inborn capabilities for learning from the environment but does not contain content 

such as innate beliefs. Blank slate theories said that humans have almost no skills or abilities at 

birth: they learn these skills over the course of their life. People who believe in nativism (within 

certain limits) include Jerry Fodor, Noam Chomsky and Steven Pinker. 

These psychologists believe that humans are born with a set of abilities that help them learn 

other skills, such as speech.  

8. Constructivism 

The term constructivism refers to the idea that learners individually construct meanings 

and knowledge for themselves as they learn. It emphasizes the building of meaning and 

knowledge that occurs in people minds when they learn. Constructivism is a relatively new 

paradigm. According to constructivism, the learner constructs knowledge in the school or 

cultural context in which they are embedded. 

Important principles  

• Knowledge is socially constructed  

• Learning is a active process  

• Knowledge is not a fixed object  

• People learn to learn as they learn  

• Learning involves language  

• Learning is a social activity  

• Learning is contextual  

• One need knowledge to learn.  

https://en.wikipedia.org/wiki/Psychology
https://en.wikipedia.org/wiki/Empiricism
https://en.wikipedia.org/wiki/Tabula_rasa
https://simple.wikipedia.org/wiki/Jerry_Fodor
https://simple.wikipedia.org/wiki/Noam_Chomsky
https://simple.wikipedia.org/wiki/Steven_Pinker
https://simple.wikipedia.org/wiki/Psychology
https://simple.wikipedia.org/wiki/Speech
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Piaget, Bruner, Vygotsky and Novak have suggested different theories of constructivism 

9. Cognitive Neuro Science 

Cognitive neuroscience is an academic field concerned with the scientific study of the 

biological processes and aspects that underlie cognition, with a specific focus on the neural 

connections in the brain which are involved in mental processes. It addresses the questions of 

how psychological/cognitive activities are affected or controlled by neural circuits in the brain. 

Parts of the brain play an important role in this field.  

Neurons play the most vital role, since the main point is to establish an understanding of 

cognition from a neural perspective, along with the different lobes of the Cerebral cortex. 

Cognitive neuroscience is an interdisciplinary area of study that has emerged from many other 

fields, perhaps most significantly neuroscience, psychology, and computer science.
 
 

10. Positive Psychology 

Positive Psychology is the scientific study of the strengths that enable individuals and 

communities to thrive. The field is founded on the belief that people want to lead meaningful 

and fulfilling lives, to cultivate what is best within themselves, and to enhance their experiences 

of love, work, and play. 

Positive psychology is a relatively new field of academic study with the first positive 

psychology summit taking place in 1999 and the first International Conference on Positive 

Psychology taking place in 2003. The findings of positive psychology indicate that happiness is 

improved and affected in a large number of different ways. 

 Happiness increases with increasing financial income but reaches a plateau at which point 

no further gains are made. The findings of positive psychology indicate that happiness is 

improved and affected in a large number of different ways. Happiness increases with increasing 

financial income but reaches a plateau at which point no further gains are made. 

Positive psychology is "the scientific study of what makes life most worth living",or "the 

scientific study of positive human functioning and flourishing on multiple levels that include 

the biological, personal, relational, institutional, cultural, and global dimensions of 

life". Positive psychology is concerned with eudaimonia, "the good life", reflection about what 

holds the greatest value in life – the factors that contribute the most to a well-lived and fulfilling 

life. 

Positive psychology began as a new domain of psychology in 1998 when Martin 

Seligman chose it as the theme for his term as president of the American Psychological 

Association.
 
 Mihaly Czikszentmihalyi and Christopher Peterson are regarded as co-initiators of 

this development. It is a reaction against psycho-analysis and behaviorism, which have focused 

on "mental illness", meanwhile emphasising maladaptive behavior and negative thinking. It 

builds further on the humanistic movement, which encouraged an emphasis on happiness, well-

https://en.wikipedia.org/wiki/Cognition
https://en.wikipedia.org/wiki/Mental_process
https://en.wikipedia.org/wiki/Neuron
https://en.wikipedia.org/wiki/Cerebral_cortex
https://en.wikipedia.org/wiki/Neuroscience
https://en.wikipedia.org/wiki/Psychology
https://en.wikipedia.org/wiki/Computer_science
https://en.wikipedia.org/wiki/Eudaimonia
https://en.wikipedia.org/wiki/Martin_Seligman
https://en.wikipedia.org/wiki/Martin_Seligman
https://en.wikipedia.org/wiki/Martin_Seligman
https://en.wikipedia.org/wiki/American_Psychological_Association
https://en.wikipedia.org/wiki/American_Psychological_Association
https://en.wikipedia.org/wiki/American_Psychological_Association
https://en.wikipedia.org/wiki/Mihaly_Czikszentmihalyi
https://en.wikipedia.org/wiki/Christopher_Peterson_(psychologist)
https://en.wikipedia.org/wiki/Psycho-analysis
https://en.wikipedia.org/wiki/Behaviorism
https://en.wikipedia.org/wiki/Humanistic_psychology
https://en.wikipedia.org/wiki/Well-being
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being, and positivity, thus creating the foundation for what is now known as positive 

psychology. 

Positive psychologists have suggested a number of ways in which individual happiness 

may be fostered. Social ties with a spouse, family, friends and wider networks through work, 

clubs or social organisations are of particular importance, while physical exercise and the 

practice of meditation may also contribute to happiness. Happiness may rise with increasing 

financial income, though it may plateau or even fall when no further gains are made. 

Seligman define positive psychology as 

... the scientific study of positive human functioning and flourishing on multiple levels that 

include the biological, personal, relational, institutional, cultural, and global dimensions of life. 

Christopher Peterson defines positive psychology as 

...the scientific study of what makes life most worth living, 

Positive psychology is concerned with eudaimonia, "the good life" or flourishing, living 

according to what holds the greatest value in life – the factors that contribute the most to a well-

lived and fulfilling life. While not attempting a strict definition of the good life, positive 

psychologists agree that one must live a happy, engaged, and meaningful life in order to 

experience "the good life". Martin Seligman referred to "the good life" as "using your signature 

strengths every day to produce authentic happiness and abundant gratification". According to 

Christopher Peterson, "eudaimonia trumps hedonism".  

For  Extra Reading….. 

”Use your signature strengths and virtues in the service of something much larger than you 

are." ~ Martin Seligman (2002, p. 263). 

Through the use of exhaustive questionnaires, Seligman found that the most satisfied, 

upbeat people were those who had discovered and exploited their unique combination of 

"signature strengths," such as humanity, temperance and persistence. This vision of happiness 

combines the virtue ethics of Confucius, Mencius and Aristotle with modern psychological 

theories of motivation. Seligman's conclusion is that happiness has three dimensions that can be 

cultivated: the Pleasant Life, the Good Life, and the Meaningful Life. 

The Pleasant Life is realised if we learn to savour and appreciate such basic pleasures as 

companionship, the natural environment and our bodily needs. We can remain pleasantly stuck 

at this stage or we can go on to experience the Good Life, which is achieved through 

discovering our unique virtues and strengths, and employing them creatively to enhance our 

lives. According to modern theories of self-esteem life is only genuinely satisfying if we 

discover value within ourselves. Yet one of the best ways of discovering this value is by 

nourishing our unique strengths in contributing to the happiness of our fellow humans. 

Consequently the final stage is the Meaningful Life, in which we find a deep sense of fulfilment 

by employing our unique strengths for a purpose greater than ourselves. The genius of 

Seligman's theory is that it reconciles two conflicting views of human happiness, the 

https://en.wikipedia.org/wiki/Eudaimonia
https://en.wikipedia.org/wiki/Flourishing
https://en.wikipedia.org/wiki/Happy
https://en.wikipedia.org/wiki/Martin_Seligman
https://en.wikipedia.org/wiki/Happiness
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individualistic approach, which emphasises that we should take care of ourselves and nurture 

our own strengths, and the altruistic approach, which tends to downplay individuality and 

emphasizes sacrifice for the greater purpose. 

According to Seligman, we can experience three kinds of happiness: 1) pleasure and 

gratification, 2) embodiment of strengths and virtues and 3) meaning and purpose. Each kind of 

happiness is linked to positive emotion but from his quote, you can see that in his mind there is 

a progression from the first type of happiness of pleasure/gratification to strengths/virtues and 

finally meaning/purpose. 

The Pleasant Life: Past, Present & Future 

Seligman provides a mental "toolkit" to achieve what he calls the pleasant life by enabling 

people to think constructively about the past, gain optimism and hope for the future and, as a 

result, gain greater happiness in the present. 

Dealing with the Past 

Among Seligman's arsenal for combating unhappiness with the past is that which we 

commonly and curiously find among the wisdom of the ages: gratitude and forgiveness. 

Seligman refers to American society as a "ventilationist society" that "deem[s] it honest, just 

and even healthy to express our anger." He notes that this is often seen in the types of therapy 

used for issues, problems and challenges. In contrast, Seligman extols the East Asian tendency 

to quietly deal with difficult situations. He cites studies that find that those who refrain from 

expressing negative emotions and in turn use different strategies to cope with the stresses of life 

also tend to be happier (Seligman 2002, p. 69). 

Optimism about the Future 

When looking to the future, Seligman recommends an outlook of hope and optimism. 

Happiness in the Present 

After making headway with these strategies for dealing with negative emotions of the 

past and building hope and optimism for the future, Seligman recommends breaking 

habituation, savoring experiences and using mindfulness as ways to increase happiness in the 

present. 

The Role of Positive Emotion 

Many studies have shown that positive emotions are frequently accompanied by fortunate 

circumstances (e.g., longer life, health, large social networks, etc). For example, one study 

observed nuns who were, for the most part, leading virtually identical lifestyles. It seemed that 

the nuns who expressed positive emotions more intensely and more frequently in their daily 

journals also happened to outlive many of the nuns who clearly did not. Another study used 

high school yearbook photos of women to see if the ultimate expression of happiness (a smile) 

might also be used as an indicator as to how satisfied they might be 20 years later. When 

surveyed, those who were photographed with genuine, "Duchenne" smiles were more likely to 
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find themselves, in their mid-life, married with families and involved in richer social lives. 

In short, positive emotions are frequently paired with happy circumstances. And while we 

might be tempted to assume that happiness causes positive emotions, Seligman wonders, 

instead, whether positive emotions cause happiness. If so, what does this mean for our life and 

our happiness? 

1.4 Concepts, Principles and Stages of Growth and Development 

 

 A teacher has to deal with children of different socio- economic and cultural 

backgrounds who have a wide variety of individual difference among themselves at different 

age levels. The main aim of education is the all round development of an individual.  The 

foundation laid for the development of proper attitudes, habits and patterns of behaviour is 

formed during the early stages of child‟s development.  The practices of teaching and learning 

must consider the general patterns as well as the determining factors of the growth process.  In 

order to understand the child, the teacher should have the knowledge of different stages of 

human growth and development, like how the child expresses his emotions, how he interacts 

with the society, the way he develops his thought processes, reasoning abilities, etc., All these 

aspects are important for the teacher.  Hence, it is the responsibility of the teachers to get 

acquainted with the meaning and characteristics of development and growth. The teacher as an 

agent of the society is responsible to bring desirable changes in the behaviour of children so that 

they may shoulder the responsibilities of a good citizen to accelerate the process of national 

development. 

Growth and development have been interchangeably used by most of the developmental 

psychologists because both the process is interrelated and interdependent on each other. It is 

difficult to differentiate the contribution either of them in the development of the personality of 

an individual. 

The term growth is used purely in physical sense.  It implies change in size, height, and 

weight.  When people say that the parts of the body have grown, it means that the size of the 

arms, hands, muscles etc., have grown.  These changes can be measured.  Growth thus indicates 
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changes which are of a quantitative nature.  Physical growth does not continue throughout life.  

It stops when maturity has been attained. 

Development can be defined as the emerging and expanding of capacities of the 

individual to provide greater facility in functioning such as development of motor ability from 

uncertain step to proficiency in games. Development as a matter of fact is achieved through 

growth. 

Principles of Growth and Development  

 Growth is the product of the interaction of the organism and its environment: As 

discussed in the chapter- Heredity and Environment- it is difficult to point out traits, 

which are exclusively due to environment or heredity.  Psychologists today are of the 

opinion that individual growth and development is due to interaction between energies 

inherited by organism ad influences of environment.  Both Heredity and Environment 

are important influences in an individual life conception. 

 Growth proceeds more rapidly in the early years of life: The period of infancy is 

marked by rapid growth.  Several parts of the body are differentiated within a period of 

nine months.  The infant grows three times in weight within a year.  It may be difficult to 

differentiate between a twelve and a thirteen-year-old child but it is easy to differentiate 

between a one-year-old infant from a two-year-old child. 

 The rate of growth tends to remain relatively constant from the early childhood stage 

to the onset of puberty: There will be uniform and steady growth from childhood stage 

to the onset of puberty. 

 The process of growth is continuous till adolescence: Individual enters different stages 

of life gradually. From the foundation of early childhood, it enters into the later 

childhood and gradually to adolescence.  All the behavior patterns are continuous and 

there is no sudden change in behavior. 

 Growth is a process of both differentiation and integration: The changes in behaviour 

first become progressively differentiated through new discriminations and they become 

progressively interrelated through a process of generalization.  The principle of 

differentiation is important in the educative process, growth in knowledge, 

understanding and thinking, in physical manipulation.  Language and other expressions 

very often are employed by attending to details of finer distinctions and discriminations.  

The educational procedures and practices should provide sufficient. 
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 Development is Directional: 

i. Cephalo Caudal Development: Development starts from the head and proceeds 

towards the heel. Ex: The development of the head region is advanced than the 

development in the leg region. 

ii. Proximo digital Development: Development starts from the centerline of the 

body to the other parts, more distant from it.  The infant uses the shoulder and 

elbow to reach an object before he uses the wrists and fingers. 

iii. Locomotion: Locomotion develops in sequence in all infants in the world.  The 

infant first creeps then crawls and then walks. 

 Development is a Continuous Process: It is a life long process.  And begins from    the 

conception and lasts till death.  But this development is not gradual.  There will be spurts   

in the psychological functioning and physical growth. 

  Bilateral and Unilateral Trend: The newborn infant is a symmetrical organism 

physiologically and functionally.  Up to the age of two and a half years the infant uses 

both the hands.  The one hand preference starts after the age of two. 

  Interrelated Development:  All the different aspects of development like mental 

development; social development and emotional development are interrelated.  

Therefore, the development is said to be unified.  Ex: A Child whose intellectual growth 

is faster for his age will have a rapid emotional growth as well. 

  Development is Individualized Process:  Each child has his own rate of physical, 

mental, emotional and social development.  If 5-year-old children are observed, great 

differences can be found in their height, weight, emotional, social and learning aspects.   

  Development is Cumulative:  Each and every change in the development of the child is 

the culmination of his previous growth and experience.  No change is all of a sudden.  

The child‟s first word, first step are the result of cumulative progress.  For example, 

language development starts from the baby‟s cry at birth.  Gradually, the child acquires 

vocabulary and consequently the skill of communication. 

  Development Proceeds from General to Specific: The Principle of „mass‟ is found in 

all types of behavior mass implies total.  At the time of birth the world is a big confusion 

for a child.  There is a diffused bodily movement in the beginning of differentiation from 

an “all inclusive” or “total” reaction in the beginning to a more “specific” reaction at a 

later stage.  This process is called “individuation”.  Ex: When a young child wants to pick 

up a toy it uses the entire hand, and picks it up using all the fingers.  But at a later stage, it 

uses only the thumb and the forefinger to pick up the toy. 

  Differential Development of the Male and Female Child: Girls mature earlier in 

comparison to boys.  Girls are taller and heavier than boys during pre-adolescence.  By 

the end of adolescence boys surpass girls. 
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RELATIONSHIP BETWEEN GROWTH AND DEVELOPMENT 

  The terms growth and development are used interchangeably and taken as synonyms.  Both 

relate to the changes that occur in the individual after conception in the womb of the mother.  

However, growth and differentiation differ in minute details as follows: 

 

Table 1: Differences between Growth and Development 

Growth Development 

It is used in purely physical sense.  It 

generally refers to an increase in size, 

length, height and weight.  

It indicates the changes in the quality of 

character rather than in quantitative aspects. 

It does not continue throughout life. It 

stops when maturity is obtained. 

It is a continuous process. It goes from womb 

to tomb.  It does no end with the attainment 

of maturity. 

The changes produced are the subject of 

measurement. 

The qualitative changes cannot be measured. 

They are assessed through keen observation. 

It may be referred to describe the 

changes, which take place in particular 

aspects of the body. 

It describes the changes in the organism as a 

whole. 

 

MATURATION AND LEARNING 

  The term “maturation” refers to “the natural unfolding of inherited tendencies”.  For example, 

an infant is able to walk without any support at the age of 11 months, sit without support at the 

age of six months, utter the first word in about twelve months. No training is required to 

perform these activities.  The development of a person as a function of time or age is called 

maturation.  Changes within an individual are relatively independent of external conditions, 

experience or practice. 

 Maturation does not function in isolation.  It is interlinked with another important aspect called 

learning.  Ex: One can speak or write not merely because of maturation but by a conscious, 

deliberate, purposeful behavior known as learning.  These two processes always interact.  

Growth in height is not learned but depends on maturation, but improvement in motor activities 

such as walking, grasping and hopping depends on maturation and learning.  Maturation and 

learning are interdependent.  A child can learn with a sufficient degree of maturity. 
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Table 2: Differences between Learning and Maturation 

Learning Maturation 

Learning depends on efforts and is affected 

through interaction with the environment. 

Maturation depends on natural process of 

innate structural growth. 

Learning depends on past experiences or 

practice or training. 

Maturation does not. 

Learning depends on needs, drives and 

motivation of the individual. 

Maturation does not. 

Learning takes place consciously. Maturation takes place unconsciously. 

Relationship among Growth, Development, Maturation and Learning 

 Development, growth, and maturation are terms, which are commonly used to convey 

the same meaning.  Hence, Development has the four basic elements: Growth, maturation, 

experience and social transmission (learning through language, schooling or through parents). 

   Arnold Gessel (1929) mentioned, “Growth is a function of the organism rather than that 

of the environment as such.  The environment furnishes the foil and the milieu for the 

manifestation of development, but these manifestations come from inner compulsion and are 

primarily organized by inherent inner mechanics and by an intrinsic physiology of 

development.  The very plasticity of growth requires that there be limiting and regulatory 

mechanisms.  Growth is a process so intricate rather than extrinsic, which preserve the balance 

of the total pattern and direction of the growth trend.  Maturation is in a sense a name for this 

regulatory mechanism”. 

   L.D Crow and A Crow (1962) suggested that “growth refers to structural and 

physiological changes, and development is concerned with growth as well as those changes in 

behavior which result from environmental situations.  Growth takes place when a child grows 

taller, his bones, muscles and other parts of the body increase in size.  Maturation is the 

unfolding of the characteristics with which the individual is endowed.  As the child grows, his 

mind and mature and he „is able to function at a higher level.  Development is a product of 

maturation and learning. 

 

MILESTONES OF DEVELOPMENT 

 Psychologists have indicated certain norms based on the characteristics of children at various 

age levels.  A number of landmarks or milestones are found in every child over a period of 

years.  Teachers find students who have slow language development or emotional development.  

The study of these stages or milestones of development would be useful to the teachers because, 

they can compare the development of the child with the norms given by the psychologists. 
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 Psychologists have divided the life span into different stages of development.  Different 

psychologists have pointed out different ways of describing stages of development.  Generally, 

people refer to the following stages of human development. 

 

                  Table 3: Milestones of Human Development 

Stages of life Span of time 

Infancy From birth to 2 years 

Early childhood 2-5 years 

Later childhood 6-12 years 

Adolescence 13-19 years 

Adulthood 20-60 years 

 Old age or ageing From 61 year or in a  strict 

sense from the end of the 

reproduction capacity till death. 

 

Absolute rigidity cannot be claimed in the above classification in terms of either the 

division of life span into the above mentioned stages or the duration of period mentioned 

against them.  There are certainly great individual differences and not every child will 

necessarily have each stage according to the period indicated above.  There may be some 

differences in the developmental pattern of an individual at the ages of two, eight, twelve, 

twenty etc., respectively.  But differences between four and five year old and nine and ten year 

old may be negligible.  Since, this course deals with the teacher trainees, it is necessary that 

they should understand the different characteristics of the different stages of development from 

infancy to adolescence.  But before the discussion is progressed towards the different stages of 

development, various dimensions of development are discussed first. 

Educational Implications of the Principles of Growth and Development 

  

The knowledge of the principles of growth and development may prove beneficial to us in a 

number of ways, such as 

 Development is a continuous and nonstop process at all periods and stages of human life. 

Therefore we should never give up our efforts to achieve perfection in terms of 

development in the different dimensions of our personality. 
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 The principle and knowledge of individual differences reminds us to understand the wide 

individual differences that surface at all periods of growth and development among 

children. Each child should be helped along the developmental process within the sphere 

of his own strengths and limitations.  

 The principles related to growth and development  suggest a pattern or trend for the 

advancement of children on the developmental part this knowledge can help us know as 

to what can be expected in terms of the proper growth and development at a particular 

developmental stage and we can then plan accordingly to achieve it by organising the 

environmental experiences. 

 Principles like “proceeding from general to specific responses” and the principle of 

“integration” help us to plan the learning processes and arrange suitable learning 

experiences so as to achieve maximum gains in terms of growth and development. 

 

1.1.5 DIMENSIONS OF  GROWTH  AND DEVELOPMENT 

 

  Change is the law of nature. Animate or inanimate objects are all subjects to change. As 

far as the human being is concerned, life starts with the conception in the mother‟s womb as a 

result of the process of fertilization of the ovum (egg cell) of the mother by the sperm cell of the 

father. The mother‟s womb then becomes the site and the means for the growth and 

development of the new life and it is only after about nine months that the baby is able to come 

into the world as a newborn. The period spent in the mother‟s womb is termed as pre- natal 

period and is usually not included in the computation of one‟s chronological age. The process 

by which a germinating seed or conceived organism is turned into the mature plant or full- 

fledged being is collectively termed growth and development. The different types of dimensions 

can be described as physical and motor development, mental development, emotional 

development and social development. 

I. PHYSICAL AND MOTOR DEVELOPMENT 

  Children grow in size, weight, strength and movement.  The child‟s adjustments, 

learning, his health and well being all depend on the growth and development.  Hence, the 

physical growth and motor development are of great importance to the teacher.  One of the 

important goals of education is the healthy functioning of the students.  Therefore, it is 

necessary to include a brief account of physical growth and motor development in educational 

psychology.   

 Growth in Height and Weight: Height and weight are the easily noticeable aspects of 

physical growth. 

 Body Proportions: People differ in body proportions apart from height and weight.  The 

growth of skeleton is not regular in all its parts.  People differ in shape and appearance.  
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There are three components and description is made by measurement on a seven point 

scale.  The three components are: 

o Endomorphy: Degree of softness and roundness.  Flabby/ fat persons are high on 

the scale. 

o Mesomorphy: The degree of bone and muscle. Strong weight lifters are high on the 

scale. 

o Ectomorphy: Slimness and fragility.  Thin skinny people are high on the 

scale.Thus, an individual is rated on each of the above three components called as 

Somatotype. 

 Internal Growth: A number of changes take place after birth connected with the   

digestive system, respiratory system, circulatory system, nervous system, muscular   

system and reproductive system. 

 Physical Growth and Behaviour: Physical growth has an important affect on the children. 

Some of the factors like, how strong they grow and how large and big their bodies are 

determine their ideas about themselves and their relations with their companions both at 

work and play. 

 Sex Differences in Physical Growth: There are certain differences in the physical growth 

of girls and boys. Girls reach sexual maturity about a year and a half earlier than boys.  

They mature earlier than boys.  Unlike boys their voice does not undergo drastic changes. 

 Physical Efficiency: Health indicates capacity for vigorous activity and ability for 

strenuous exercise.  One way of measuring it is to see how soon the individual recovers 

from hard strenuous activity. 

 Motor Development:  This means improvement in motor behavior, development of speed, 

precision and coordination in the use of arms, legs and other parts of the body.  It means 

development in movement, manipulation etc. 

PHYSICAL DEVELOPMENT AND EDUCATIONAL IMPLICATIONS 

  The school has to note the physical and motor development of each child who is admitted 

into the school.  Physical growth and motor development affects the behavior of the child.  The 

teacher needs to know the child‟s health status, food habits and medical and health reports to 

understand its physical status and to promote optimal physical growth and motor development.  

The two distinct spheres of schoolwork, which help to promote physical and motor 

development, are play activities and craftwork.  Physical growth will have its affect on the 

social development also.  A school program can be devised so that every student can participate 

in activities suited to his type of physical growth and development. 

2. MENTAL DEVELOPMENT 

   The growth and development of the mental abilities and capacities which help an 

individual to adjust his behaviour to the ever changing environmental conditions or to enable 
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him to accomplish a task that needs complex cognitive abilities is referred to as mental or 

intellectual development.  Mental development includes functional abilities like attending, 

perceiving, observing, remembering, imagining, thinking, solving problems, etc.  All these 

abilities grow and mature with age and also decline in old age.  Mental development is the 

process which continues throughout life but differs at different periods of life.  The rates of 

changes vary with age and with special experiences.  The teacher should know the important 

factors involved in mental growth and development so that he may be able to adjust his 

instruction and direction to the mental development of his students.  The broad aspects of 

mental development are: 

 Intellectual Growth:  Intellectual growth implies the development of cognitive abilities 

progressively in the child.  When a person is tested mentally every year from the age of 

five to sixteen the course or pattern of his mental growth will be indicated.  Repeated 

testing for a number of years will establish if an individual child is very bright, bright, 

average, dull or very dull. 

 Development of Language:  Language is the tool of communication and thinking.  It is 

the important tool of the children to acquire knowledge.  Effective learning is possible 

with the mastery of language.  It is important for social communication too.  It is a 

powerful means of making adjustments to situations by communicating. 

 Development of Concepts:  Woodworth described a concept as “a sum total of what 

you know about the object.”  The concepts are formed by discrimination and 

generalization.  The child first distinguishes one concept from another and then 

generalizes the concept to others.  The formation of concepts is an important aspect of 

the mental development.  Concepts are acquired through practice apart from experience. 

 Growth in Problem Solving:  Problem solving is an important aspect of mental 

development.  The child constantly encounters problems, which demand thinking.  

Problem solving means trying to reach a goal in a difficult situation.  The difficulties can 

be of varying complexity and nature.  Problems can be practical, intellectual and 

speculative.  

 

CHARACTERISTICS OF MENTAL DEVELOPMENT 

  Mental growth is very high during the early years and later the rate of growth is less.  But 

it continues to take place until about the beginning of adulthood.  It is found that by about the 

20
th
 year mental growth ceases.  There is not much difference between the two sexes with 

regard to mental development during the early years.  But due to the early onset of puberty 

among girls, they surpass boys at about the age of 13 to 15 years and by about the 17
th

 and 18
th
 

year.  Mental power and capacity does not necessarily stop with the cessation of mental growth.  
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In most of the cases the mental power or capacity reaches its maximum in the mid thirties.  This 

is mainly due to learning, experience and education. 

MENTAL DEVELOPMENT AND EDUCATIONAL IMPLICATIONS  

Schools must stress that mental development is fostered and stimulated by a variety of 

rich and concrete experiences and activities that present an intellectual challenge to the learner.  

Thinking and reasoning can occur only when there is a problem.  Teachers should provide a rich 

and varied program of experiences and activities in which new purposes and goals are 

conceived and means for their realization are devised and practiced through group co-operation.  

The schools can adjust their program and techniques to encourage mental activity of the 

children. 

3. EMOTIONAL DEVELOPMENT 

Emotions play an important part in one‟s life.  Success in life mostly depends on 

balanced emotional attitudes.  Feelings and emotions are subjective, individual, personal, and 

intimate experiences.  Many biological and psychological changes occur when people undergo 

emotional experience heart beat increases, blood pressure changes, hair stand on end, and the 

person perspires.  There are two kinds of emotions pleasant emotions and unpleasant emotions.  

Affection, joy, happiness are examples of pleasant emotions examples of unpleasant emotions 

includes disgust, angered etc.  Both types of emotions have their advantages and disadvantages.  

Unpleasant emotions are not always harmful but are good at times.  As the child passes through 

different stages of life these emotions develop and he must learn to harness them and put them 

to proper use.  In order to understand, the educational significance of emotions it is necessary to 

lay down certain criteria for distinguishing between emotional and non-emotional experiences: 

  Emotion is a condition, which involves disturbance, excitement, conflict or tension in 

behavior. 

 Emotion involves bodily changes in the action of muscles, glands and the autonomic 

nervous system. 

 Emotion subsides to the extent adjustments are achieved. 

DEFINITIONS OF EMOTION 

The word emotion is derived from the Latin word „Emovere‟ which means to stir up, to 

agitate or to excite. 

 R S    Wood worth(1945) defined „emotion‟ as a moved or stirred up state of an 

organism.  It is a stirred up state of feeling has it appears to the individual himself.  It 

is a disturbed muscular and glandular activity as it appears to an external observer. 
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 Crow and Crow (1973) defined „emotion‟ as an effective experience that 

accompanies generalized inner adjustment and mental and psychological stirred up 

states in the individual, and that show in his own behaviour. 

 William McDougall (1949) said, „an instinct is an inherited or innate psychophysical 

disposition which determines its possessor to perceive and to pay attention to, objects 

of a certain class, to experience an emotional excitement of a particular quality upon 

perceiving such an object, and to act in regard to it in a particular manner, or, at least, 

to experience an impulse to such an action”. 

It is difficult to say if, with age, any changes occur in he emotional development.  

However, in the developmental process two types of changes occur in emotional experiences.  

With increasing age systematic changes occur in emotional experiences.  With increasing age 

systematic changes occur in the responsiveness of children to different kinds of emotional 

stimuli.  The conditions that arouse emotions change with the growth and development of an 

individual‟s abilities and interests.  Secondly, emotional development involves changes in the 

expression of emotion.  There will be progressive differentiation of emotional expression in 

early years. 

EFFECTS OF EMOTIONS ON THE DEVELOPMENT OF AN INDIVIDUAL 

The following are the important effects of emotions on the developing individual: 

 Emotions provide energy to an individual to face a particular situation 

 Emotions work as motivators of one‟s behaviour 

 Emotions influence one‟s adjustment in the society 

 Highly emotional conditions disturb the mental equilibrium of an individual 

 Highly emotional conditions disturb the reasoning and thinking of the individual. 

 

EMOTIONAL DEVELOPMENT AND EDUCATIONAL IMPLICATIONS 

 E B Hurlock states five causes that disturb children‟s emotional stability: 

i. Fatigue: Children who are tired are difficult to handle.  Teachers should make an 

effort not to cause undue fatigue to such children. 

ii. Poor health: Health of the children should be properly monitored.  Children with 

poor health feel irritable. 

iii. Association with emotional people: Since children imitate the behaviour of their 

parents, teachers or others, the elders should present suitable emotional stability. 

iv. Thwarted desires: Suitable disciplinary mechanism should be provided because the 

more restrictions are imposed the revolting they become. 

v. Unpreparedness: Proper training to face emotional outbursts should be given to the 

child. 
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4. SOCIAL DEVELOPMENT 

Social development implies the development of an individual of an individual in such a way, 

that he becomes a useful member of the society or the group to which he belongs and conforms 

to the norms of the group or the society to which he belongs.  An individual becomes a human 

being only as a member of the society.  Various thinkers have tried to define social 

development in the following ways: 

 Freeman and Showel (1940): “Social development is the process of learning to conform 

to group standards”. 

 L D Crow and A Crow (1944): “Social development means acquisition or the ability to 

behave in accordance with social expectations”. 

 Herbert Sorenson (1948): “By social growth and development we mean increasing 

ability to get along well with oneself and others”. 

 James Drever 1952): “Socialization is a process by which the individual is adapted to 

his social environment (by attaining social conformity), and becomes a recognized, 

cooperating and efficient member of it”. 

 E B Hurlock (1956): “Social development means the attaining of maturity in social 

setting”. 

 H E Garret (1968): “Socialization or social development is the process whereby the 

biological individual is converted into a human person”. 

Although a human being grows physically and mentally, an important fact about 

him is that he is a social being and his environment is essentially social.  Social growth 

and development implies the ability to function as a member of a society, to acquire the 

social forms of behaviour and to adjust oneself to and get along with others.  It is growth 

and development in “social functioning and character”.  The social development of the 

individual has two different aspects.  One aspect is that the individual is inducted into the 

unique ways of his society.  He learns its customs, morals and thinking.  This process is 

called as „socialization‟ which is another word often used to refer to social development.  

The child is self-centered.  He thinks that everything- his mother, toys, the feeding bottle 

etc. all belong to him.  He does not want to share them with others.  But as the child 

grows older and older he comes to know that he has to live with others.  He begins to 

realize that he needs others to play with.  He realizes that he has to cooperate with others 

so that they may cooperate with him.  This process is known as socialization.  The other 

aspect is that he progressively expands his social circle and mixes with larger groups.  He 

learns to adjust himself to the different groups.  Some of the important factors of social 

development are discussed below: 
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Socialization: It is the process of preparing an individual to live in society or of inducting him 

into the    mores and manners of his community.  Powers has offered a very clear definition of 

socialization.  Powers has offered a very clear definition of socialization.  “Social growth can be 

defined as the progressive improvement through directed activity, of the individual in the 

comprehension of the social heritage and the formation of flexible conduct patters of reasonable 

conformity with his heritage outer and inner, character is the deepest and most lasting result of 

the progressive activity that leads to social growth”. 

Character: Powers defined character as “the deepest and most lasting result of the progressive 

activity that leads to social growth”.  The term character is often used interchangeably with the 

term personality.  Character means persistence of motives and stability of behavior.  Character 

has both outer and inner aspects, and is reflected in overt action and in thoughts, attitudes or 

ideals.  Character involves an individual‟s general idea and ideal of himself as an agent. 

Social Maturity: Maturity may be described as the criterion of good adjustment, which helps 

the individual to       live effectively in the society.  It implies well-developed social awareness, 

deep and clears understanding of the social heritage and appreciation of the value of social 

customs, manners and mores. 

Home and Social Development: Different types of discipline by the parents will affect the 

adjustment of children.  According to child psychologists consistency of discipline is important.  

Most of the parents discipline is inconsistent.  Thus, home exerts influences to a considerable 

effect on the social development of children. 

School and Social Development: Schools serve to conserve our social heritage by passing it on 

to the next generation.  A school is the most enlarged social environment that a child meets.  It 

includes teachers, classmates, and others.  Some of the behavior, attitudes and habits that are 

acquired at home may be strengthened or modified at the school. 

Social Class and Social Development: Social structure is a pyramid everywhere.  It has people 

with high social status at the top and socially deprived and under privileged at the bottom.  The 

social class has influence on social development.  It is necessary for the teacher to understand 

the home environment and social background of the students for effective teaching and 

learning. 

Social Attitudes: In psychology attitude is defined as a tendency to think or act in a certain way 

in respect to some object, person or situation.  Social attitudes are predispositions or 

orientations towards issues, institutions or people.  Attitudes are formed very early in life.  The 

teachers should understand the attitudes of children to determine what attitudes they have to 

foster, and what they have to modify etc. 

Social Roles: The social role means the position, which the person occupies in a social group.  

Roles are determines by social needs.  A person learns a role by accepting and adopting 

expectations concerning the role and applying these expectations to oneself. 
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Social Values: By learning social or moral values, child learns honesty, kindness, charity etc.  

A teacher should arouse the consciousness of his students and try to inculcate a strong and 

sensitive regard for what is right and good. 

SOCIAL DEVELOPMENT AND EDUCATIONAL IMPLICATIONS 

 Effective socialization depends upon the guidance provided by the parents and teachers.  The 

less conflicting the situation the easier the process of socialization.  The guidance given by 

parents and teachers should be positive and not negative.  Parents and teachers should be 

models for the child.  They should practice what they preach.  They should be consistent in 

what they do or tell.  There should not be a clash of views between teachers and parents. 

 French psychologist Emile Durkheim defined education, as the influence exercised by adult 

generations on those that are not yet ready for social life.  Its object is to arouse and to develop 

in the child a certain number of physical, intellectual and moral traits that are demanded of him 

by both political society as a whole and the special milieu for which he is specially destined, 

moral briefly, education is a socialization of the young generation.  Education is the means by 

which every society prepares, within their children, the essential conditions of its very 

existence.  It is idle to think that we can rear our children as we wish.  There are customs which 

we bound to conform; if we flout them too severely, they take their vengeance on our children”. 

 School as an educational institution should develop certain moral attitudes and good social 

habits.  Though co-curricular and extracurricular activities the task of socialization can be 

achieved.  The curriculum should clearly indicate to the child what is expected of him.  There 

should be an abundant opportunity for extra curricular activities.  Participation in games, 

debates, seminars, and group activities helps better socialization.  Harshness and very strict 

discipline make the child either too timid or hostile.  Thus, they must be avoided.  On the other 

hand, the child must be encouraged to take responsibility.  He must be allowed to take decisions 

for himself.  The teachers must be careful to identify a loner, discover causes for the isolation 

and guide the child to become more socialized. 

DEVELOPMENTAL TASKS 

 Certain skills and behavior patterns are more readily learned and mastered only at some ages 

and stages.  These skills are important for the social adjustment.  These are known as 

developmental tasks.  This concept was first introduced by Robert Havighurst of the 

University of Chicago.  He defined, developmental task as one “which arises at a certain period 

of life of the individual, successful accomplishment of which leads to his happiness and success 

with later tasks, while failure leads to unhappiness and difficulty with later tasks”.  The 

developmental tasks are like the guidelines to enable the individual to know what society 
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expects of him at a given age.  These help the individual to know what is expected of him in 

future and what he is expected to do when he reaches the next stage. 

 The ages at which the social group expects its members to develop tasks of that age are called 

critical ages.  During such ages maturational factors predispose the individual to acquire these 

patterns of behavior.  Some of the old accepted developmental tasks get eliminated or replaced 

as the values undergo changes in society.  Some developmental tasks arise purely from 

maturation, for example, walking.  Some tasks arise from social-cultural pressures, for example, 

learning to read and write.  And a few tasks group out of personal values and aspirations of the 

individual, for example, choosing some vocation.  Havighurst has listed some developmental 

tasks for the various stages of development.  They are: 

Developmental Tasks of Infancy and Early Childhood 

 Learning to walk, to take solid food, to talk, to control elimination of bodily wastes. 

 Learning sex differences and sex modesty. 

 Achieving physiological stability. 

 Forming simple concepts of social and physical reality. 

 Learning to relate one emotionally to parents, siblings and others. 

 Learning to distinguish right and wrong. 

Developmental Tasks of Later Childhood 

 Learning physical skills necessary for ordinary games. 

 Building wholesome attitudes towards oneself as a growing organism. 

 Learning to get along with peers. 

 Learning appropriate sex roles. 

 Developing fundamental skills in reading, writing and calculation. 

 Developing concepts necessary for everyday living. 

 Developing conscience morality and a scale of values. 

 Developing attitudes towards social groups and institutions. 

Developmental Tasks of Adolescence 

 Accepting one‟s physique and a masculine or feminine role. 

 New relations with peers of both sexes. 

 Emotional independence of parents and other adults. 

 Achieving assurance of economic independence. 

 Relating and preparing for an occupation. 

 Developmental intellectual skills and concepts necessary for civic competence. 

 Desiring and achieving socially responsible behaviour. 

 Preparing for marriage and family life. 
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 Building conscious values in harmony with an adequate scientific world picture. 

It is important to remember that some of these tasks may not be relevant to our Indian 

culture. 

STAGES OF DEVELOPMENT 

The different stages of human development are prenatal stage, early childhood, later 

childhood and the stage of adolescence.  These stages are discussed in detail below. 

1. PRE-NATAL DEVELOPMENT 

The word „prenatal‟ implies before birth.  Prenatal development takes place in the 

mother‟s uterus.  Prenatal stage can be divided into three phases. 

i. The germinal period:  This period is from conception up to the development of the 

zygote.  This period lasts about 8-14 days.  After conception the fertilized ovum or 

zygote divides into two cells through the process of mitosis.  These two cells continue to 

divide at periodic intervals.  After many cell divisions, the zygote is made up of 100 to 

150 cells.  At the end of two weeks, the mass of cells attaches to the uterine wall. 

ii. The period of embryo:  This period lasts from the third week through the end of the 

eighth.  In this period, all the organs are formed and the heart begins to beat.  Some 

remarkable developments unfold during this period.  In the third week, the neural tube 

that eventually becomes the spinal cord is formed.  At about 21 days, eyes being to 

appear, and by 24 days, the cell of the heart begins to differentiate.  During the fourth 

week, arm and leg buds emerge.  At 5 to 8 weeks, arms and legs become more 

differentiated, the face starts to form, and the intestinal tract appears.  All of this happens 

in an organism that, by 8 weeks, weighs only 1/30 ounce and is just over 1.5 inches long.  

The different parts like the child‟s skin, hair, nails, sweat glands; muscles, bones, 

connective tissue and circulatory and excretory systems; the digestive tract, bronchi, 

lungs‟, pancreas and liver develop in this period.  The growth is the fastest in this period.  

By the end of the fourth week the heart begins to beat.  Eyes, ears, nose, mouth take 

shape and arms and legs appear.  60 days after conception the embryo would be slightly 

more than an inch long and weighs less than ¼ of an ounce. 

iii. Period of fetus:  This period begins from the ninth week of pregnancy and lasts until the 

child is born.  During this period, the major organ systems begin to function and the 

organism grows rapidly.  During the third month, bones begin to harden, muscles develop 

and the embryo becomes human in appearance.  It is now called as the fetus.  By the end 

of the third month the fetus moves its arms, legs, twists its body and also somersaults.  

The fetus weighs about 6 ounces and measures 8-10 inches long.  The fetal heartbeat can 

be heard.  Prenatal reflexes become more apparent and the mother feels the fetus move 

for the first time.  The nails begin to harden, the skin thickens and eyebrows, eyelashes 

and scalp hair appear.  In the third trimester which include seventh, eighth and ninth 
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months of pregnancy, the fetus weighs about 4 pounds and is about 16-17 inches long.  It 

assumes the shape of an individual in this period.  A detailed description of the salient 

features of prenatal stage is given below: 

Table 4: Salient features of Prenatal Stage 

FIRST MONTH  Fertilization occurs 

 Zygote implants itself in the lining of the uterus 

 Rapid cell division occurs 

 Embryonic stage lasts from 2 weeks to 8 weeks 

 Cells differentiate into three distinct layers: 

-the ectoderm, the mesoderm and the endoderm 

 Nervous system begins to develop 

 Embryo is ½ inch long 

SECOND MONTH  Heart and blood vessels form 

 Head area develops rapidly 

 Eyes begin to form in detail 

 Internal organs grow, especially the digestive system 

 Sex organs develop rapidly and sex is distinguished 

 Arms and legs form and grow 

 Heart begins to beat faintly 

 Embryo is inch long and weighs 1/10 ounce 

THIRD MONTH  Head growth occurs rapidly 

 Bone formation begins to form rapidly 

 The digestive organs begin to function 

 Arms, legs, and fingers make spontaneous movements 

 Fetus is 3 inches long and weighs I ounce 

FORTH MONTH  Lower parts of the body show rapid growth 

 Bones are distinct in X-rays 

 Reflex movement becomes more active 

 Heartbeat detected by physician 

 Sex organs are fully formed 

 Fetus is 7 inches long and weighs 5 ounces 

FIFTH MONTH  Mother begins to feel reflex movements 

 Vernix (a waxy coating) collects over the body 
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 Ears and nose begin to develop cartilage 

 Fingernails and toenails begin to appear 

 Fetus shows hiccups, thumb sucking, and kicking 

 Fetus is 12 inches long and weighs 14 ounces 

SIXTH MONTH  Eyes and eyelids fully formed 

 Fat develops under the skin 

 Fetus is 14 inches long and weighs 2 pounds 

SEVENTH MONTH  Cerebral cortex of brain develops rapidly 

 Fetus is 7 inches long and weighs 3 pounds 

EIGHTH MONTH 

  

 Subcutaneous fat is deposited for later use 

 Fingernails reach beyond the fingertips 

 Fetus is 17 inches long and weighs 5 pounds 

NINTH MONTH  Hair covering the entire body is shed 

 Organ systems function actively 

 Vernix is present over the entire body 

 Fetus settles into position for birth 

 The neonate is 21 inches long and weighs 7 pounds 

                Source: http://www.dushkin.com/connectext/psy/ch03/stages.mhtml. 

2. INFANCY (0-2 YEARS) 

 Infancy in the stage of rapid development which in an individual is a long process 

and has to pass through several stages.  Educators must be sensitive to the emerging 

needs of the individual at each stage and relate teaching to the developing needs of the 

individual. 

PHYSICAL DEVELOPMENT IN THE INFANCY STAGE 

 Height and weight: Growth is rapid after birth.  The size of the head increases and the 

brain develops very fast.  The length of the newborn child would be 16-18 inches and 

would weigh about 6-8 pounds.  The height increases by four to six inches during the first 

year.  During the second year, the child increases by another three to four inches in 

height.  There would be hundred percent increase in weight for the first six months.  

During the second year, the weight increases by about four pounds.  During infancy, the 

lungs develop, heart grows and breathing capacity increases.  Development proceeds 

from the bigger to the smaller muscles.  Thus, infants first use their arms in play.  For 



57 
 

example, the child catches a ball using arms and chest.  Later on it catches the same only 

with hands. 

 Motor development: The child will sit, stand or walk only when the necessary muscles 

have matured.  This process is very slow during infancy.  Some of the motor abilities that 

a child shows in this period are:  Turns from side to back, rolls from back to stomach, 

babbles, creeps crawls, sits with support, stand up, walks with help, climbs a staircase, 

walks upstairs, sits for thirty seconds, sits down, jumps on the floor.  But there may be 

slight variations resulting from individual developmental rates.  A child, who has never 

crawled, might stand, drop down and start crawling.  A few of them may skip certain 

phases. 

 

MENTAL DEVELOPMENT IN THE INFANCY STAGE 

 Perception: The perceptions of the newborn baby are vague and diffused.  After a 

fortnight, the child is able to discriminate between differences in brightness and colour.  

The sense of taste also develops and it will be sensitive to pain.  By the age of three to 

four months the child recognizes his mother and smiles.  The child turns his head and 

responds to the direction of the sound.  He can feel the mother‟s touch.  Self-concept is 

hardly developed.  The child can distinguish between hot and cold.  The perception of the 

shapes of objects also develops.  Between the ages of one and three years, the child 

selects objects.  There is rapid development in walking and speech.  He begins to talk.  

He can either ask questions, call out names etc., Parents must try to answer his questions. 

 Creativity: The period of infancy is characterized by the tendency of creative impulses 

in the child.  He develops a creative attitude and often engages himself in making or 

collecting many things. 

 Language development: During the first eight to ten months, the child‟s only mode of 

communication is its babbling and cooing.  Around the first birthday, the first words are 

uttered.  Short sentences replace single words of communication, and complex sentences. 

 

EMOTIONAL DEVELOPMENT IN THE INFANCY STAGE   

 Generalized excitement is the only emotional reaction of the newborn child.  By the 

third month, the child discriminates between unpleasant and pleasant stimuli and 

responds accordingly.  By the tenth month, the specific emotions of anger, fear, mirth and 

others emerge.  The child expresses these emotions without any inhibitions.  During 

infancy there is only one emotion.  There is general excitement.  The baby moves the 

entire body in excitement and thrashes his limbs.  Thus, during this stage the emotion is 

undifferentiated and diffused.  As the child grows older the emotional response becomes 
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less diffused and more differentiated, i.e., for different experiences the child shows 

different types of emotions. 

SOCIAL DEVELOPMENT IN THE INFANCY STAGE 

 During infancy the child has contact only with his family members.  Thus, the 

family is the first agency of socialization.  Around the third month, the child recognizes 

the mother and smiles at her.  This is the beginning of the social life.  The ability to sense 

a social stimulus and to respond to it develops at this stage.  In the first year, mother is 

the most significant person in the social environment.  The pattern of social growth 

during infancy may be listed as follows: 

 At the age of one month: Unable to differentiate between human voices and other 

sounds. 

 At the age of 2 months: The baby turns his head on hearing noise. 

 At the age of 3 months: He stops crying when approached by his mother and is attended 

to. 

 At the age of 4 months: He moves his limbs anticipating being lifted. 

 At the age of 5 and 6 months: He reacts differently to different stimuli like smiling, 

scolding. 

 At the age of 7 and 9 months: Expression of fear of strangers.  Gestures, simple acts are 

observed in others. 

 At the age of 10-12 months: Plays with own image and kisses. 

 At the age of 2 years: He cooperates with others especially adults, and later with his 

playmates.  Boys and girls play together. 

EDUCATIONAL IMPLICATIONS OF THE INFANCY STAGE 

The school does not come into the picture directly, so far as the infant is concerned. It is 

the parents that must take care of the infant.  The parents should provide the child 

nutritious food, and also a stimulating environment.  The more stimulating environment, 

the greater the scope for mental development.  The child should be provided with 

different kinds of toys so that he learns the concepts of length, shape, weight, colour, 

texture, etc.,  The child should be allowed to play with different children, his own 

brothers and sisters so that he becomes socialized.  Unnecessary fears like fear of the 

devil, etc., should not be inculcated in the child. 
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3. EARLY CHILDHOOD (0-5 YEARS) 

Early childhood is the stage of consolidation.  This is also called as the pre-school period.  

The child would be dependent on the mother in this stage. 

 

PHYSICAL DEVELOPMENT IN THE EARLY CHILDHOOD STAGE 

  Height and Weight: The height increases very slowly and during the fifth year the 

increase may be only an inch.  Weight increases at a steady rate.  The genetic factors and 

nutrition play important roles in determining the rate of development.  Hence, parents 

and teachers must see that the child‟s developmental rate is appropriate. 

  Force of Gravity: The force of gravity affects the body 9the center being the trunk), 

whether sitting, standing or running.  Each child must maintain equilibrium in order to 

produce good posture and balance.  With age, body proportions change, and the center of 

gravity drops lower in the trunk.  This makes it easier for the child to maintain 

equilibrium in the standing position. 

 Type of Body Build: Posture is also affected by the child‟s body build.  The posture of a 

heavier child will differ from that of the lighter or smaller one.  Correct posture is also 

influenced by the strength of the bones, the firmness of the muscles and the kinesthetic 

sense. 

  Motor Skill Development: The child becomes more skilled at basic physical actions.  A 

five-year-old can walk comfortably in a variety of ways; forward and backward, quickly 

and slowly, kipping and galloping.  Motor skill development rapidly accelerates in the 

physical play world through such activities as jumping, climbing, running and riding a 

tricycle.  Both gross (large) and fine (small) motor skills advance during early childhood.  

Gross motor skills, require the coordination of large body parts, including activities as 

tumbling, skipping rope or playing on a see-saw.  Fine motor skills include activities as 

turning the pages of a book, using scissors, or fitting together a jigsaw puzzle.  Efforts to 

write begin at this stage.  

Table 5: Differences Between Gross Motor Skills and Fine Motor Skills 

Age Gross motor skills Fine motor skills 

2.5-3.5 yrs Walks  well, runs in straight 

line, jumps in air with both 

feet 

Copies a circle, scribbles, can use eating utensils, 

stacks a few small blocks 

3.5-4.5 yrs Walking stride 80% of adult, 

runs at one-third adult speed, 

throws and catches large 

ball, but stiff-armed 

Copies simple shapes, makes simple 

representational drawings 
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4.5-5.5 yrs Balances on one foot, runs 

far without falling, can swim 

in water for short distance 

Uses scissors, draws people, copies simple letters 

and numbers, builds complex structures with 

blocks 

MENTAL DEVELOPMENT IN THE EARLY CHILDHOOD STAGE 

 Imagination: Memory and imagination are very active in this stage.  They enjoy 

listening to stories, love nursery rhymes and songs.  They live in an imaginative world. 

 Concept formation: Children have very native concepts of quantity and time.  They can 

understand some terms like less than, bigger, smaller etc.  The child‟s concept of time is 

closely related to his own routine of eating, sleeping and waking up.  Piaget, 

demonstrated an experiment on concept formation in children.  He gave some vases and 

an equal number of flowers to four-year-old children and asked them to place a flower in 

each vase.  The flowers were bunched together and the vases were scattered in the four-

year olds said that there were more vases; the reason was that they occupied a larger area. 

 The period of three to five years is a period of rapid development.  The child develops 

vocabulary, and continues to talk.  The concept of quantity becomes clearer.  The family 

relationships are considered the prototype of all relationships. 

  Language development: By the age of four, the child moves from the stage of using 

only nouns, to the use of plurals, relational words and past and future tense.  Favorable 

environment and influences can promote early speech resulting in language 

development.  Language acquisition stimulates the internalization of words or thought 

and aids in the internalization of action. 

  Thinking: This stage is characterized by increased symbolic thinking and by new 

knowledge of identities and of functional relationships.  Reliance on symbolic thought 

helps children to recall experiences, to solve problems more effectively, and to 

communicate with others about their experiences. 

 EMOTIONAL DEVELOPMENT IN THE EARLY CHILDHOOD STAGE 

 During the early childhood, emotions appear in a differentiated form.  Common emotions 

during this stage are fear, anger and jealousy.  This is a stage of intense emotionality.  The 

child often indulges in temper tantrums.  The emotions are spontaneous, which the child 

cannot control.  He expresses them freely.  But as the child grows older he learns to control 

and hide his emotions.  The mode of expressing emotions, change with physical and mental 

maturity.  A four-year-old child expresses his happiness by clapping his hands and jumping 

up and down, while a fourteen year old may do a high-five or clench his first inwards. 
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 SOCIAL DEVELOPMENT IN THE EARLY CHILDHOOD STAGE 

 The child starts responding to other adults whom he sees regularly.  Four and five year 

olds play together.  Social development of the child may be hindered or helped by parents at 

this stage.  Parents who are over protective and do not let the child to play with his peers, 

may be responsible for his being abnormally shy and timid.  Such kind of behavior will 

continue in the school also.  Research shows that, early nursery training is found to be very 

helpful in the socialization process of the child.  

 EDUCATIONAL IMPLICATIONS OF EARLY CHILDHOOD 

 This early rapid growth is very significant for education.  Extending and improving 

facilities for early childhood education is important.  Kindergarten or nursery training is very 

important because the children between the ages of three and five years are too young to 

cope with the work at the school.  This is the first experience of the child of a school life 

where he memorizes the nursery rhymes, obeys simple commands and follows directions.  

Activity must form an integral part of nursery training.  Action songs, games that involve 

activities like running, skipping, jumping etc. are very much enjoyed by the children.  Since, 

eye movements and hand to eye coordination are not perfect in the three to five year old, 

reading and writing must not be given emphasis.  Since the child is separated for the first 

time from his mother, the teacher must neither be too harsh nor should she be over indulgent.  

The teacher should be more interested in the physical, social and emotional and the cognitive 

development of the child. 

4. LATER CHILDHOOD (6-12 YEARS) 

 The period of later childhood extends from six to twelve years.  The different changes and 

developments that occur during this period are given below. 

PHYSICAL DEVELOPMENT IN THE LATER CHILDHOOD STAGE 

 Height and Weight: The rate of physical growth is slow in this period.  Children grow 

about three to four pounds annually.  Increase in height would be only an inch per year 

between nine and twelve years.  This slow period of growth is called the pre-puberty lag.  

The growth is slow for girls between nine and ten years, while boys grow slowest 

between ten and eleven years. 

 Stature: The average height of the six year olds is about 3 feet tall and weighing between 

35 and 40 pounds.  The most important feature of this period is lengthening of the limbs.  

Postural defects are likely to appear and should be investigated whether they are due to 

infection, malnutrition, intoxication, etc. 

 Muscular development: Muscle tissue increases and muscular coordination improves.  

The child enjoys games that involve physical activity.  The child is prone to falls at this 

stage. 
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 Motor development: The child acquires new skills and gains mastery over basic motor 

skills of sitting, standing, walking and finger manipulation.  A six and seven year old 

child may try to climb the stairway by taking two steps at a time.  By the age of twelve 

muscles coordination is almost perfect. 

 Respiration and circulation: Growth of lungs is continued and breathing capacity 

increases.  The heart does not attain its full growth yet.  Since, the organs are not yet 

developed; teachers must prevent children from exerting themselves too much. 

MENTAL DEVELOPMENT IN THE LATER CHILDHOOD STAGE 

 Span of attention: The child cannot pay attention for a long period.  It has a very short 

span of attention.  Hence, the reading material for the six year old must be carefully 

chosen.  The span of attention becomes longer as he grows older. 

 Interests: The child‟s interests start widening at the age of six.  In the beginning, the 

child shows great interest in people and his immediate environment.  As it grows, his 

interests go beyond the immediate environment.  He wishes to know what, how, when 

and why of a thing.  He enjoys finding out things for himself. 

 Memory and imagination: A six or seven year old child learns poems and songs.  He is 

interested in stories and believes in fairies and witches.  By the age of nine and twelve the 

child turns in to a realist.  He wants realism in the stories.  Rote memory continues to be 

good and the child learns with great ease. 

 Concept formation: A six to seven year old child can form concepts of concrete objects.  

Abstract concepts are still vague to him.  Perception improves and he is able to see the 

similarities, differences between objects.  By the age of nine and twelve, a child 

manifests moral behavior. 

 Reasoning: The child can draw inferences for casual observations.  The child enjoys 

jokes, puzzles and riddles.  The reasoning develops very slowly.  At about twelve years, a 

child‟s self-concept starts growing. 

 Language development: The child shows interest to learn meanings of new words and 

he tries to use them in his conversation.  By the age of nine most of the child talk 

disappears and the child can talk fluently. 

EMOTIONAL DEVELOPMENT IN THE LATER CHILDHOOD STAGE 

 Later childhood may be said to be a period of greater control and stability of emotions.  

As the child grows older he understands that violent expressions of emotions are not 

acceptable and, the parents ridicule childish behavior.  Thus, he learns to hide his emotion 

and also to express them in a more socially acceptable form.  This is a period of rich 

emotional life and the child enjoys and derives great pleasure from the pleasant emotions.  

By the age of six the child slowly becomes less self-centered.  As he enters the school he 

becomes one in a group and no more a centre of attention.  This is disturbing and the child 



63 
 

may react by thumb sucking, temper tantrums, bet wetting etc.  This situation improves by 

the age of nine and the child adjusts to the school routine.  A child who earlier used to weep 

frequently does not do now.  He expresses her anger or fear in a more refined manner. 

 

 SOCIAL DEVELOPMENT IN THE LATER CHILDHOOD STAGE 

 In the later childhood there is greater interest in group activities.  The child follows the 

directions of the leader.  Children at this stage do not develop qualities like cooperation, 

team spirit etc., between the age of six and nine, boys form more enduring friendships than 

girls.  Quarrels are common at this stage.  Girls argue much and boys exert physical force.  

Group affinity increases during the period between nine and twelve years.  A mother major 

change is the child‟s sensitivity to criticism and his playmates.  During this children become 

conscious of the socio-economic status of their parents, leading to the development of 

prejudices.  Hence, proper guidance from parents and teachers is needed during this stage. 

 EDUCATIONAL IMPLICATIONS OF THE LATER CHILDHOOD STAGE 

 Since the muscle coordination is imperfect between the age of six and nine years of age 

the teacher must not over emphasize reading and writing.  Reading should be encouraged 

and the teacher can help in improving the handwriting of the child appropriate to his age 

and individual development. 

 Since the children between six and nine years of age have short span of attention, 

textbooks must not have long words.  Words having two or three letters may be ideal. 

 Teachers can use pictorial aids to teach six to twelve year olds to increase the child‟s 

interest. 

 Since a six-year-old child‟s interests are centered round his surroundings, lessons in 

personal hygiene, cleanliness, behavior with elders are ideal. 

 Since abstract reasoning is not developed, a teacher should give them opportunities to 

solve problems of a concrete nature. 

 Children have a rough concept of time at the age of six or seven.  The teacher should 

introduce the concepts of time periods like 250 BC or 420 AD teaching history. 

 Teachers should see that games and exercises are under proper guidance because the 

muscular development is not to the full extent. 

 Since the concepts of time, space, weight, length etc., are not clear, teachers must provide 

suitable learning experiences, which will help children develop these concepts. 

5. ADOLESCENCE (FROM 13-19 YEARS) 

 The word „adolescence‟ comes from the Latin verb „adolescence‟ which means „to grow‟.  

Hence, the essence of the word adolescence represents a period of intensive growth and 

change in nearly all aspects of a child‟s physical, mental, social and emotional life.  It is very 

difficult to point out the exact range of the adolescence period in terms of chronological 
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years.  In our country in comparison to western countries, the period of adolescence starts 

early as Indian children achieve puberty earlier because of the favourable climatic and 

cultural factors.  In India, it usually ranges from 13 to 19 among boys and from 11 to 17 

among girls.  Whereas in the western countries, the adolescence extends roughly from 15 to 

21 years for boys and 13 to 21 years for girls. 

PHYSICAL DEVELOPMENT IN THE ADOLESCENT STAGE 

 Height and Weight: Adolescence is the period marked by rapid physical growth and 

bodily changes.  There is increased production of harmones.  Girls mature early and grow 

rapidly between the ages of twelve and fourteen.  But boys grow slowly.  A thirteen or 

fourteen year old girl may look taller and slightly bigger than a boy of the same age.  A t 

fourteen years of age there is a sudden spurt of growth in the boys.  Here onwards, girls 

tend to be shorter and lighter than boys.  Between the age of sixteen and nineteen, boys 

and girls continue to grow but at a slower rate. 

 Appearance:  Growth is also seen in the general appearance of the youngsters.  In case 

of boys, the forehead becomes higher and broader and face more angular.  Softness is 

lost, limbs look extremely long and hands and feet seem so large, and voice sounds 

hoarse.  Facial whiskers, hair in the forearms, legs and chest begin to appear.  Change is 

evident in girls also.  Starting from age twelve, they start showing signs of feminity.  The 

face takes on a softer look, the lips become fuller, and the breasts develop.  Fat bearing 

tissues increase and girls experience a rounding of the figure.  Adolescents regardless of 

their sex are conscious of their physical appearance. 

 Health: Health is generally good during this period.  Appetite is ravenous among boys.  

Boys take great interest in sports and exercise to develop a strong, healthy muscular 

body.  Girls are also conscious of their figures and they become interested in dieting and 

exercises.  Skin eruptions like acne and pimples are a common problem for both boys and 

girls. 

 SEXUAL DEVELOPMENT IN THE ADOLESCENT STAGE 

 Puberty: Adolescence is the period of many bodily changes.  During this period, a 

person gets ready for his/her reproductive process.  The period at which sexual maturity 

begins is known as puberty.  The glands play an important role in the sexual maturation.  

The thymus and the pineal glands appear.  The pituitary gland secretes two hormones.  

One controls the growth of bones; the other activates the sex glands or gonads.  The 

gonads begin to function at the onset of puberty. 

 Signs of puberty: The onset of puberty is earlier in girls.  The early signs of puberty are 

the appearance of public hair, hair under the armpits and increased activation of the sweat 

glands.  The first menstruation occurs at the age of twelve or thirteen, though some may 

not begin until the age of sixteen, which may be attributed to the individual differences.  
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Boys reach puberty at about the age of fourteen.  The signs of onset of puberty among 

boys are the appearance of pubic hair, hair in the armpits, on the face, forearms, chest and 

legs.  The other signs are the occurrence of nocturnal emissions and the breaking of the 

voice. 

 MENTAL DEVELOPMENT IN THE ADOLESCENT STAGE 

 Concept formation: The youngster between the age of thirteen and sixteen has greater 

ability to form concepts.  The adolescents think abstractly and manipulate symbols.  The 

concept of time gradually gains clarity.  There is an increased ability to deal with the 

ideas, which do not involve them personally. 

 Reasoning: The adolescent can present his/her thoughts logically.  Another important 

aspect in adolescence is that the person keeps an abstract idea in mind as a hypothesis and 

traces its consequences to know the facts. 

 Interests: Interests of the youngsters are more specific now.  New hobbies develop.  

Girls prefer stories of home, or school life, arts and crafts, while boys show interest in 

stories of adventure, scientific nature etc.  Parents and teachers must be vigilant during 

this period, because obscene literature has a special attraction at this stage.  Other 

interests of the adolescent are music and movies.  Boys prefer war and other action 

packed films.  Girls on the other hand like family drama, romance and musicals.  The 

adolescents show interest in national and international affairs. 

 Imagination: Imagination plays an important role in the adolescent‟s life, as do 

Fantasies.  Often the adolescent tries to get solace when he/she feels rejected.  The 

adolescent tries to fulfill some aspirations through imagination, which he/she is unable to 

fulfill in real life due to physical limitations or social restrictions.  This is the reason why 

an adolescent may indulge in daydreaming.  Daydreaming becomes dangerous only if the 

youngster repeatedly withdraws into his/her fantasy. 

 EMOTIONAL DEVELOPMENT IN THE ADOLESCENT STAGE 

Adolescence is a period of heightened emotionality.  This occurs because of various factors 

like uncertainty of adult status, rapid sex development, performance in school, unhappy 

experiences with the opposite sex, conflict with parents, etc.   Adolescents have a more 

organized and complex view of themselves.  They emphasize on self-control and self-

direction.  Peer influence can be strong in these years. 

Adolescents want to be independent from their parents, but are still dependent on them.  

They depend on peers to feel confident.  They develop their own ideas and values about their 

world, which may not match those of their parents.  Self-esteem can change as the peer 

groups and role models influence them, and become very sensitive to any signs of rejection.  

Young adolescents vary greatly in the way they behave.  They may at times act like an adult 

and at other times act as a child.  Eleven and twelve year olds often express anger freely.  
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Anger may quickly turn to tears or sulking.  Concentration, self-control and the ability to 

organize them increase. 

 A Stormy Period: There is lot of emotional instability during this period.  Mood changes 

are frequent.  The period between thirteen and sixteen years is the stormiest one.  Most of 

the conflicts are caused by two factors viz., rapid physical growth and sudden bodily 

changes due to hormonal secretions. 

 Fear and anxiety: The adolescents between the ages of thirteen and sixteen years are 

often confused by the rapid growth and changes occurring in the body.  For example, a 

fast maturing girl may be embarrassed and may begin to hide herself in loose clothes.  

The boy with retarded growth may be teased by his friends, which may cause anxiety.  

Maturation gives rise to unexpressed fears and feeling of guilt. 

 Expression of emotions: The adolescent very rarely expresses emotions overtly. B 

Affection and joy are rarely expressed openly.  They feel embarrassed with actions like 

hugging and kissing.  But sentimental love songs are learnt and sung by then.  Another 

mode of expressing the same emotion is through gifts.  The period between the age of 

sixteen and nineteen years is calmer. 

 Emotional Maturity: A person is said to be emotionally mature when he feels proper 

emotions in proper situations.  Emotional maturity is the ability to understand use of 

emotions in a controlled way.  Emotional maturity is reached when these criteria are met.  

Socially approved control is when-“an emotionally mature person is able to control 

socially disapproved expressions of his emotions or to relieve himself of pent up physical 

and mental energy in a socially acceptable manner”.  (Hurlock, 1973).  This means that 

the adolescent can control his emotions and does not just let loose whenever he feels like 

it.  Socially approved control can be developed by being exposed to different social 

situations and by learning what is appropriate and what isn‟t appropriate to do.  

Emotional maturity like this is very evident in older adolescents.  Some signs of 

emotional maturity are confidence and respect for one‟s own integrity, believing that he 

is also capable and important without being proud of it, recognizing the value of others, 

self-control to face reality and a desire to serve rather than shine. 

 SOCIAL DEVELOPMENT IN THE ADOLESCENT STAGE  

 Peer groups: Adolescents have a strong need to belong to a peer group.  So it can be said 

that this is a period of social conformity.  They try their best to conform by adopting the 

style of dress and hairstyle, or using slang of the group.  There will be a growing interest 

in the opposite sex.  In the initial stage friendship is more or less limited to one‟s own sex 

members.  In later adolescence both the sexes appreciate each other.  They try to attract 

each other by way of dressing, haircut, tone, etc. 
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 Hero-worship: Teenagers are the most ardent fans of movie and sports stars.  They 

admire their hero and also try to identify with the ideal in the mode of dressing, hairstyle 

and mannerisms.  They want to emulate their hero. 

 Need for status: The adolescent feels that he/she is old enough to be considered as an 

adult and attempts to impress this fact upon adult.  They try to adopt adult habits such as 

smoking, drinking etc.  Girls imitate adult especially by the excessive use of cosmetics, 

dressing, talking, etc.  Conflicts with parents are common giving rise to a gulf known as 

the generation gap.  Parents and teachers often appear as great obstacles.  Adolescence is 

a period where girls and boys express a greater need for independence as they want to do 

as they please. 

 A period of storm and stress: Adolescence is the period marked with fears and worries.  

Much of this conflict and stress can be prevented, if parents and teachers really try to 

understand and set out to change them.  Group life helps the adolescents to develop 

valuable of confidence, leadership, cooperation and determination.   

 The Generation gap: Adolescence is the period when the ability to think critically is 

acquired.  An adolescent becomes critical about everything.  Adults are bound by the 

traditions.  Here comes the gap between the thinking of adults and the adolescents.  This 

is the problem between the adults and the youth.  The youth accuse adults of lacking of 

understanding and begin to question everything.  

 EDUCATIONAL IMPLICATIONS OF THE ADOLESCENT STAGE 

 Adolescents worry a great deal about the physiological changes that occur in them.  

Therefore, the parents and the teachers should try to explain the nature and significance 

of these changes to them.  They should be helped in making adjustments with regard to 

their new bodily changes and somatic developments. 

 Since the boys and girls are growing into adult men and women at this stage, their 

interests and abilities change.  Teachers must realize this and provision must be made to 

meet this difference.  The libraries and workrooms must be adequately organized and 

equipped to enhance their abilities. 

 Adolescents demand independence.  Hence, teachers must provide opportunities for self-

expression.  They must be patient and tactful in their dealings with the adolescents.  The 

teachers should be friends.  And try not to hurt their feelings.  They should not adopt 

double standards while dealing with adolescents. 

 Adolescence is marked by too much intensity, force, instability and immaturity of 

emotions.  The adolescents are highly sensitive touchy and restless.  Their emotions can 

be aroused with a slight provocation.  There is a strong need for emotional stabilization.  

Their emotions should be properly trained and energies diverted towards constructive 

ends. 
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 The adolescence is the age of wide interests and aptitudes.  Care should be taken to 

identify the special interest and aptitudes of the adolescents.  According to their interests 

and aptitudes they should be provided with learning experiences and opportunities to 

participate in co-curricular activities. 

 The adolescent‟s strong desire is to achieve self-sufficiency and make himself quite 

independent like an adult member of the society.  The life ahead demands from him that 

he should prepare himself for the future vocation.  The adolescents are at the cross-roads 

of life.  A light mistake can lead them on the wrong path.  Vocational direction is 

important for an adolescent and he often finds himself not quite upto the mark in making 

a right choice.  Hence, he needs proper guidance and advice with regard to his interest, 

aptitude and vocational choices. 

 

 The above mentioned specific titles of infant, child, adolescent, adult, or old person 

are specifically related to distinct stages of growth and development into which the 

human life span is hypothetically divided. Each of these stages is said to extend over a 

somewhat, definite period in years. This division, through arbitrary, gives an idea of the 

age- linked developmental stages. During all these developmental stages, human beings 

exhibit typical behavioural characteristics in all dimensions of behaviour and personality. 

A study of the pattern of growth and development exhibited by individuals while passing 

through the above mentioned stages provides very useful data for parents and teachers to 

plan the development and education of children. 

1.6 PSYCHOLOGICAL NEEDS OF CHILDREN 

What parent doesn‟t want their children to be well-adjusted, happy and able to 

accomplish what they want in life? The truth is that many parents don‟t realize that their 

children have some very basic psychological needs that, if not met, may affect their potential to 

learn and achieve later in life. Before considering the higher order psychological needs of 

children it is important to preface the discussion with a general understanding of the basic needs 

of all people and how humans get their needs met. 

Abraham Maslow, a brilliant psychologist who studied human motivation in the ‟40‟s 

and ‟50‟s, determined that humans have innate needs that must be met, for the most part, in a 

particular order. Often represented in the shape of a pyramid, Maslow‟s Hierarchy of Needs 

model consists of five levels, ascending from basic survival needs to higher order psychological 

needs: 
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• Physiological/biological – These needs consist of things like food, water, air and sleep. 

• Safety – The need for safety would include protection from the elements, the need for laws 

and limitations and the need for security and stability. 

• Love and belonging – This requirement is fulfilled through our familial bonds, work 

relationships, intimate relationships and friendships. 

• Esteem – Esteem needs are met through our ability to recognize competency in accomplishing 

tasks, mastery of our area of expertise, ability to handle responsibility, status, and prestige. 

• Self-actualization – The final level of need is when a human is self-governed, self-fulfilled and 

realizes their full potential at a creative level. 

According to Maslow, when a lower need is met a person will instinctually ascend to the 

next level and attempt to meet the next need in the hierarchy. 
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Parenting and a Child’s Higher Needs 

Assuming that parents are capable of meeting the first three or four levels of needs in the 

above hierarchy, we have to ask the question: How, then, can we ensure that we have well-

adjusted, emotionally balanced, successful children? This brings us to self-determination 

theory, or SDT. SDT was introduced in the ‟80‟s as researchers attempted to study human 

motivation and the innate psychological needs relevant to reaching full human potential. Now 

accepted as sound theory, SDT explores intrinsic versus extrinsic motivation as well as 

proposing three key psychological elements in a person‟s life that must be present in order to 

maintain motivation and prompt personal growth. Parents need to become aware of their 

children‟s psychological need for autonomy, competence and relatedness in order to give them 

the best possible start in life. 

Autonomy 

Autonomous support and encouragement from parents and primary caregivers are crucial 

to a child‟s personal and social development. Researchers have concluded that children behave 

better and more productively when they feel that their behavior originates within themselves. 

For example, a parent can either tell a child that they must read for thirty minutes a day or ask 

the child to choose which book they would like to read. In the latter example, the child is not 

only getting their choice of book but, more importantly, they are also making the choice to read 

by implication. This child will be more likely to be intrinsically motivated to read “just for fun” 

because they see themselves as being able to make the choice independently. This child will 

also experience an important side benefit of gaining self-esteem from the act of accomplishing 

their reading task. 

Competence 

Children need to know that they are capable of accomplishment. Competence is the driving 

force behind our motivation to continue in a particular task. For example, Mary is the mother of 

two year old, Shelly. When Shelly is playing with her puzzle, Mary is constantly standing over 

her telling where to put the right shapes so that they will fit. She sometimes finds herself doing 

the puzzle for Shelly instead of letting Shelly fit the pieces by trial and error. What Mary 

doesn‟t realize is that helping Shelly is different than becoming frustrated when Shelly doesn‟t 

fit the pieces right. Shelly needs to try and fail so that when she finally does put the right shape 

in the puzzle she will realize a sense of accomplishment and feel competent in her puzzle 

playing abilities. When Mary is constantly doing the puzzle for her daughter, she is actually 

sending a message that she thinks her daughter is incompetent of doing the task on her own. 

This message will have a negative effect on Shelly‟s self-esteem and may eventually de-

motivate her daughter to pursue future projects. 
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Relatedness 

The need to love, feel loved and be accepted is essential to a child‟s healthy psychological 

development. Parents and primary caregivers who display genuine warmth and affection impart 

a sense of security to their children that cannot be obtained anywhere else or by any other 

means. Children who do not develop this sense of security often display abnormal and various 

problems adjusting to everyday situations, making life difficult and often leading to emotional 

maladjustments in adult life. 

When a need is satisfied, the tension is released and the individual experiences satisfaction. 

There are certain basic needs which are functioning in every individual. They are broadly 

classified into physiological needs and psychological needs. The fulfillment of physiological 

needs is compulsory because they are concerned with the very existence of the individual. The 

need for oxygen, need for water and food, need for rest and sleep, need for sex gratification etc. 

are the important physiological needs.  

Needs that are associated with socio- cultural environment of an individual are called 

secondary needs. They are acquired through social learning and their satisfaction is necessary 

for the psychological well- being of the individual. The important socio- psychological needs 

are the following.  

 Need for security 

 Need for love 

 Need for approval 

 Need for freedom and independence 

 Need for self expression and 

achievement 

A healthy growth of your child needs to be satisfied with certain psychological needs. To 

understand and promote the growth of your child you need to understand his psychological 

needs: 

Attention: You need to pay attention to your child. As a child he likes to attract the 

attention of his parents. When you ignore him he will behave negatively to attract your 

attention. Always be attentive to your child. 

Acceptance: A child is happy when he is accepted by his parents. He knows how to 

behave in order to get the approval of his parents. Accept your child unconditionally. 

Respect: A child needs to have self-respect and to be respected.When your child does not 

respect himself and he is not being respected his self-esteem will be low and he feels helpless 

and down. The worst thing that can happen to him is that he will not have the confidence to live 

in life. Praise your child whenever he does something right to boost his self-confidence. 

Belonging: Every one hopes to be part of a group. It is the same with your child. He 

wants to have a place in a group. If he is rejected or bypassed it will affect his healthy 

development. 

Love: The emotional support and the love of his parents stimulate the child‟s mental and 

physical growth. Shower him with love and tender care. 

http://www.allaboutlivingwithlife.blogspot.com/2008/01/relationships-how-to-get-along-with_31.html
http://www.allaboutlivingwithlife.blogspot.com/2009/03/7-tips-to-develop-healthy-relationship.html
http://www.allaboutlivingwithlife.blogspot.com/2009/05/help-your-child-to-manage-emotions-7.html
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Achievement: It is the motive of your child to learn something and to achieve success. 

Provide positive reinforcement in his quest for knowledge. 

Friendship: It is natural for your child to make friends. Encourage your child to socialize 

so that he learns to get along with others in a normal and healthy situation. 

 

When you understand the psychological needs of your child and are able to satisfy his 

needs without hindrance you will promote a positive growth in your child. 

Basics for a child's good physical health: 
 Nutritious food. 

 Adequate shelter and sleep. 

 Exercise. 

 Immunizations. 

 Healthy living environment. 

 

 

 

1.7  ERICKSON’S VIEW OF PSYCHO SOCIAL DEVELOPMENT 

Development involving quantitative as well as qualitative changes in one's structure and 

functioning is a process that starts from the earliest stages of any life or organism. The 

organism, in course of time, reaches its peak to be called mature for its full growth and 

development. What course or trend this development takes or in what way or to what extent this 

development occurs in a developing human being has been the subject of extensive study and 

investigation by eminent psychologists. Consequently, various theories tracing the 

developmental processes in one or the other dimensions of one's personality at definite 

developmental stages have emerged. A few of these well-known theories are: 

1. Freud's Theory of Psycho-sexual Development. 

2. Jean Piaget's Theory of Cognitive Development. 

3. Erickson's Theory of Psycho-social Development. 

4. Kohlberg's Theory of Moral Development. 

As the first two theories have already been discussed, we shall now focus on the other two. 

Erikson’s Theory of Psycho-social Development 

Erik Erikson, the famous psychoanalyst, is credited with developing the theory of 

psycho-social development which covers normal development over the entire life span of 

human beings. 

Erikson postulated that the development of an individual is the result of his interaction 

with his social environment. Right from his birth, his social development puts him under 

specific pressures or conflicts (called crises) by making specific demands at different ages or 
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developmental stages of his life. The individual tries to meet these specific demands or resolve 

the crises by reacting psychologically in his own way, depending upon his circumstances. The 

complexity of the demands from society or social environment goes on increasing as the child 

advances on the ladder of growth and development. So, at each stage of his development, the 

child faces a new crisis, i.e., an issue that needs to be resolved at that particular stage of 

development. The way in which the 'crisis' of each stage is resolved has a major bearing on the 

development of one's personality which in turn is reflected as the positive and negative aspect 

of one's behavior. Erickson discovered eight such issues or crises of life arising at different ages 

or periods of one's development and linked them with the eight stages of one's psycho-social 

development covering one's entire life span as outlined in Table 1. 

Table 1. Age Span for the Stages of Psycho-social Development 

Stage of psycho-social development Specific age or period 

Trust vs. Mistrust Birth to 11
2  years 

Autonomy vs. Shame and Doubt 11
2  years to 3 years 

Initiative vs. Guilt 3 to 6 years 

Industry vs. Inferiority 6 to 12 years 

Identity vs. Role Confusion Adolescence (12 to 20 years) 

Intimacy vs. Isolation Early adulthood (20 to 45 years) 

Generativity vs. Stagnation Middle adulthood (45 to 65 yeas) 

Ego integrity vs. Despair Later adulthood (65 years onwards) 

The above division outlines the types of crises that need to be resolved at particular 

stages or periods of one's life. It also identifies the different stages of psycho-social 

development, i.e., the personality traits that are likely to develop at a particular stage. For 

example, one may go on acquiring positive traits like trust, independence, initiative, industry 

and identity, etc., to develop into a meaningful personality. On the other hand, one can develop 

into a troublesome, confused and doomed personality by failing to successfully resolve the 

crisis of one's age and developing negative traits like mistrust, shame, doubt, guilt feeling, 

inferiority and the like. Since these behaviour traits, modes of adjustment or psychological 
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build-up are acquired through one's active interaction with the social environment, the stages of 

development are referred to as psycho-social development. These different stages of psycho-

social development should not be considered to begin suddenly or end abruptly. In fact, one 

stage evolves into another through the whole life cycle and the crisis of issues not resolved 

during one stage is supposed to carry over into the stages that follow in some way or the other 

as revealed through the following discussion: 

Stage I: The period of trust vs. mistrust (Birth to 18Months).  

In the first one and a half years of life, the infant is confronted with the crisis termed trust 

vs. mistrust. During this period the baby is completely dependent upon its mother or caretaker 

for the satisfaction of its needs. The way it is nourished, handled, protected and kept safe and 

comfortable at this stage may provide the baby with a sense of security or insecurity, a feeling 

of trust or mistrust in the mother or caretaker and ultimately in its surroundings. The sense of 

trust or mistrust with regard to the environment gained in this way at this stage of development 

may then be carried over to the stages of development to follow and consequently reflected in 

the developing personality. 

Stage II: The period of autonomy vs. shame and doubt (1𝟏 𝟐 to 3 years).  

Having gained a primary sense of trust and security with regard to his environment, in the 

second and third years of his life, the child now passes through the second stage of psycho-

social development. With the newly developed motor or physical skills and language ability, the 

child now engages in exploring his environment and experimenting with his strengths and 

limitations for achieving a sense of autonomy and independence. The child now needs proper 

safety measures against the risks involved in activities like walking, running, pulling, and 

handling the objects of his environment or in terms of learning undesirable language but this 

does not mean that he should be denied a reasonable degree of freedom to acquire a sense of 

independence. Within the bounds of safety, he must be provided adequate opportunities for the 

acquisition of a sense of autonomy and knowledge about his limitations. 

Children who are denied the opportunity to develop a sense of independence by over-

protective, harsh or restrictive parents begin to doubt their ability and ultimately begin to feel 

embarrassed or ashamed in the presence of others. However, the development of the sense of 

doubt and shame within reasonable limits is not harmful. A healthy sense of doubt helps the 

child to set his own limits and the development of shame helps him to develop a sense of right 

and wrong. Therefore, at this stage of psycho-social development, the child needs to be helped 

in striking a balance between the conflicting needs of his social environment to acquire a sense 
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of autonomy and develop a sense of doubt and shame for the adequate development of his 

personality. 

Stage III: The period of initiative vs. guilt (3 to 6 years).  

The third stage of psycho-social development between three to six years of age is 

characterized by the crisis of initiative versus guilt. Equipped with the sense of trust and 

autonomy the child now begins to take initiative in interacting with his environment. He asks 

questions about each and everything, explores his environment ceaselessly, and engages in 

planning and carrying out activities of various kinds. The extent to which the initiative for 

carrying out physical and mental exploration is encouraged or discouraged by the parents and 

the available social environment, goes a long way in developing ability in the child to initiate 

plan and carry out these activities in later life.  

In case the child is discouraged from taking the initiative by his parents and guardians not 

having faith in him, or is pulled down by unhealthy criticism, punishment or rebuke for minor 

failures, the child is sure to develop a sense of guilt leading to hesitation, indecision and lack of 

initiative in planning and carrying out his life activities. Although in case of failure he feels a 

reasonable amount of guilt for having failed to take the initiative at the right time or made 

mistakes in planning and carrying out his activities, this enables him to learn from his failures. 

However, to allow this to develop into a guilty conscience is harmful to the development of the 

child's personality. Therefore, there is a need to resolve the crisis of initiative vs. guilt at this 

stage of psycho-social development and it can be properly done if we allow the child to 

experiment with his initiative by properly supervising and guiding his activities and 

encouraging him to develop a habit of self-evaluation of the results of his initiative. 

Stage IV: Period of industry vs. inferiority (6 to 12 years).  

Generally, by this age children begin to attend to school where they are made to learn 

various skills and the teachers as well as the school environment generate pressures on then to 

work hard in order to perform well. Parents also now begin to make demands upon the children 

to lend their hand with household duties or in some cases saddle them with occupational 

responsibilities. They have also to compete with their peers in terms of competence and 

productivity in school and other social situation. Now, in case the child performs well in school, 

home or in other social environments or is admired for his intellectual or motor pursuits he will 

be likely to develop a sense of industry filled with a sense of achievement Such a child will 

consequently be motivated to work harder and achieve more in terms of competency and 

productivity. On the other hand, if his performance remains inferior to thatof his peers or he 
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does not satisfy his teachers and parents with his performance, he may begin to look down upon 

himself and develop a sense of inferiority. 

The teachers and the school environment thus play a very significant role in helping the 

child out of the industry versus inferiority crisis. For the child, the school becomes the place 

where success and failure are defined. Therefore, it is the duty of the teachers and school 

authorities to structure their classroom and school environment in such a way as to help the 

students to maintain a positive attitude and view themselves as capable, valuable individuals. 

Stage V: The period of identity vs. role confusion (12 to 19 years).  

This stage, beginning with the advent of puberty, is marked with the crisis of identity vs. 

role confusion. Equipped with the sense of trust, autonomy, initiative and industry, adolescents 

begin to search for their own personal identity. The sudden changes in their bodies and mental 

functioning and the altered demands of society compel them to ask questions of themselves 

like, who am I? What have I become? Am I the same person I used to be? What am I supposed 

to do and in which manner am I to behave? 

Erickson asserts that at this stage, the adolescent's search by questioning and redefining 

his own socio-psychological identity established during earlier stages is definitely linked with 

(a) his sudden and rapid bodily changes, and (b) anxiety and pressures related to his having to 

make decisions about his future education and career. Consequently, the adolescent tries to 

search for his new role and identity. He experiments with various sexual, occupational and 

educational roles to understand who he is and what he can be. 

The extent to which an individual is able to develop a sense of identity will depend upon 

the degree of success he achieves in resolving the crisis related to all the previous stages. 

Failure in resolving the crises of those periods would be likely, at this stage, to result in role 

confusion and consequently the individual will not be able to find himself. He may then feel 

completely bewildered, not knowing what to do and how to behave on his own. He may be 

unable to make the decision about his educational or professional career or about making 

friends. The lack of self-identification and role confusion may also lead to overidentification 

with villains and clowns, showing a type of childish and impulsive behaviour or developing 

conformity in taste and style and intolerance of others. On the other hand, if the psycho-social 

development of the adolescent results in his achieving a sense of identity, it will result in the 

individual developing the required confidence in his ability to do things, make him properly 

balanced in terms of emotional reactions and will place him in harmony with his environment. 
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Teachers and parents can play a very constructive role in helping adolescents through this 

identity versus confusion crisis. The adolescents, craving for identity must be fully recognized 

and it should be clearly understood that adolescents want to be identified as adults and must, 

therefore, be treated as such and not as children as many teachers and parents tend to do. They 

should never be belittled or humiliated in front of their peers or anyone else for that matter. 

They must be assigned responsibilities independently or collectively and be trusted for their 

promises and conduct. 

Stage VI: The period of intimacy vs. isolation (20 to 45 years). This is the sixth stage of 

psycho-social development, and spans the years of early adulthood. During this stage the 

individual tends to develop a sense of intimacy or commitment to a close relationship with 

another person. 

Throwing light on this aspect Erickson (1950), writes:Thus, the young adult, emerging from the 

search for and the insistence on identity, is eager and willing to fuse his identity with that of 

others. He is ready for intimacy, that is, the capacity to commit himself to concrete affiliations 

and partnerships and to develop the ethical strength to abide by such commitments even though 

they may call for significant sacrifices and compromises. 

Thus, during this stage, the individual seeks to form close personal attachments by 

merging his identity with that of another person. The relationships develop into such a close 

involvement that he tends to risk even the loss of his ego or image as is evidenced in the 

harmonious relationships between husband and wife and intimate friends, and in the ideal 

relationship between a teacher and his pupil. The ultimate sense of intimacy is clearly visible in 

terms of the mutual identity experienced at the time of simultaneous orgasm in sexual 

intercourse with a loved partner of the opposite six. Another form of such intimacy is seen in 

sacrifices made for one's close friends or for members of one's family. 

The opposite of intimacy is isolation. When one fails to develop an adequate sense of 

intimacy by merging one's identity with that of another person or when relations deteriorate for 

one reason or another, one tends to develop a sense of isolation - a pulling away from 

relationships and breaking off of ties. Alternatives have to be developed for intimate 

relationships. It is essential to maintain equilibrium in such cases as the deviation from or denial 

of intimate relationships is costly in terms of a normal and happy life. This does not mean, 

however, that isolation is altogether undesirable or harmful. A certain degree of isolation is 

crucial to the maintenance of one's individuality and the development of one's personality in the 

desired direction, but if it exceeds certain limits, it may become a serious handicap to the 

establishment and maintenance of close ties and may lead to loneliness and self-absorption. The 
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crisis of intimacy vs. isolation needs to be resolved by striking a balance between the two 

contradictory needs - the need for intimacy and the need to maintain one's individuality. The 

degree to which one succeeds in resolving this crisis is said to secure one's adjustment with 

one's self and the world one lives in. 

Stage VII: The period of creativity vs. stagnation (middle adulthood—45 to 65 years). An 

individual's life upto this stage is taken up with trying to establish himself in a professional 

career. Now, he needs to satisfy his need for generativity, a concern to establish and guide the 

next generation. This is realized through nurturing his own children, guiding and directing other 

young people and by engaging in some kind of creative, productive or fruitful activity that may 

prove beneficial to society. Instead of caring only for himself or for those in his family or 

friends who are close to him, he participates in the welfare of the future generation as 

represented by his own children, pupils, subordinates and young people in general. This is, in 

fact, an effort at extension of one's self and its merger with self or others in society.  

As opposed to the sense of generativity, there is a tendency on the part of the individual 

to become egotistic and selfish. This leads to stagnation and personal impoverishment. 

Although it would be quite natural to pause in one's life's work to reflect upon, evaluate and 

consolidate one's achievements and to regroup one's energies for future productivity, an excess 

of this hiatus may result in self-indulgence and psychological invalidism. A balanced 

adjustment between the extremes of the need for generativity and the need for inactivity is thus 

required so that in the time of inactivity one may become more energetic and be able to put 

renewed efforts into rendering service to society and future generation. 

Stage VIII: The period of ego-integrity vs. despair (old age, about 65 onwards).  

This stage of psycho-social development is associated with later adulthood or old age. 

Although the precise commencement of old age cannot be determined because some people 

remain physically and mentally active well into their eighties and nineties, others feel, look and 

act old even in their fifties, yet biologically speaking, old age may be said to begin when people 

cease to reproduce. 

During this last stage of psycho-social development one is confronted with the final crisis 

of one's life span, termed ego-integrity vs. despair. Ego-integrity refers to the integration or 

culmination of the successful resolution of all the seven previous crises in the course of one's 

life. The successful resolution of the previous crises provides a sense of fulfilment and 

satisfaction to one's ego. When one reflects on one's past and feels satisfied over what has been 

done, one is sure to develop a positive outlook about oneself and the world around. A person 
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with a developed sense of ego-integrity is at peace with the life he has lived and has no major 

regards over what could have been or for what should have been done differently. On the other 

hand, persons who have not been able to successfully resolve the previous crises of the 

developmental stages are sure to feel differently. They look back on their lives with despair and 

feel dissatisfied with the way they have lived their lives. The thought that they now have no 

time left for changing the course of their lives and doing what should have been done, makes 

them feel miserable and, consequently, they are doomed to develop a deep sense of despair. The 

people can become desperately afraid of death. On the other hand, people who have no regrets 

for the way their lives have been lived and who have an admiration or love for their ego are 

easily able to accept the inevitability of their death and live life as fully as they can till their last 

breath. 

At the same time, despair is not the absolute negative aspect of one's personality. To feel 

satisfied or dissatisfied about one or the other issue is common and natural. One may regret 

many mistakes and deficiencies of one's life, but this should not be stretched to the point where 

one develops a sense of disaffection with one‟s ego and begins to hate oneself and then sink 

into a state of utter depression. It is, therefore, essential to strike a balance between the 

conflicting needs of ego-integrity and despair and to successfully resolve the final crisis of 

one‟s life resulting in a well-balanced optimistic outlook for oneself and the outside world in 

order to live the remaining days of one's life as gracefully and productively as possible. 
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1.7.2 KOHLBERG’S THEORY OF MORAL DEVELOPMENT 

Lawrence Kohlberg, a psychologist belonging to the University of Harvard is known for 

putting forward a theory of the development of moral judgment in the individual, right from the 

years of early childhood. He has based his theory of moral development on the findings of his 

studies conducted on hundreds of children from different cultures. 

He differs from the popular view that children imbibe the sense and methods of moral 

judgment from their parents and elders by way of learning According to him, "as soon as we 

talk with children about morality, we find that they have many ways of making judgments 

which are not internalized, from the outside, and which do not come in any direct and obvious 

way from parents, teachers and even peers” (Kohlberg, 1968). Going further he clarified that 

internal or cognitive processes like thinking and reasoning also play a major role in one's moral 

development, i.e., the way children make moral judgment depends on their level of intellectual 

development as well as on their upbringing and learning experiences. 

For studying the process of moral development in human beings, Kohlberg first defined 

"moral development as the development of an individual's sense of justice”. For estimating 

one's sense of justice he concentrated on one's views on morality with the help of a test of moral 

judgment consisting of a set of moral dilemmas. For instance, should a man who cannot afford 

the medicine his dying wife needs, steal it? Should a doctor mercy-kill a fatally ill person 

suffering terrible pain? Is it better to save the life of one important person or a lot of 

unimportant persons? With the help of the responses he got from his subjects he came to the 

conclusion that like the Piagetial stages of cognitive development, there also exist universal 

stages in the development of moral values, and the movement from one stage to another 

depends on congnitive abilities rather than the simple acquisition of moral values of one's 

parents, elders and peers. He then identified three levels of moral development, each containing 

two stages as shown in Table 1. 
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Table 1.Kohlberg's Six Stages of Moral Development 

Level I Premoral (Age 4 to 10 years) 

 Stage 1: The stage of obedience for avoiding punishment 

 Stage 2: The stage of conforming to obtain rewards and favours in return 

Level II Conventional morality (Age 10 to 13 years) 

 Stage 3: The stage of maintaining mutual relations and approval of others 

 Stage 4: The stage of obedience for avoiding censure by higher authority or social 

systems 

Level III Self accepted moral principles (Age 13 or not until middle or later 

adulthood or never) 

 Stage 5: Stage of conforming to the democratically accepted law and mores of 

community welfare 

 Stage 6: Stage of conforming to the universal ethical principles and the call of 

one's conscience 

Let us  briefly discuss these levels and stages of morality. 

Premoral level (4 to 10 years). The child begins to make judgements about what is right or 

wrong, good or bad. However, the standards by which he measures the morality are those of 

others. He is persuaded to take such judgement either to avoid punishment or to earn 

rewards.Development of morality at this level usually follows the following two stages: 

Stage 1: In the beginning, the child's morality is controlled by the fear of punishment. He 

tries to obey his parents and elders purely to avoid reproof and punishment. 

Stage 2: In the second stage of the premoral level, children's moral judgement is based on 

self-interest and considerations of what others can do for them in return. Here they value a thing 

because it has some practical utility for them. They obey the orders of their parents and elders 

and abide by some rules and regulations, because it serves their interests. 
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Conventional morality level (10 to 13 years). At this stage also, children's moral judgement is 

controlled by the likes and dislikes of others - the conventions, rules and regulations and the law 

and order system maintained within society. Stealing or mercy-killing would thus be judged 

wrong because it is considered wrong by society at large and by the legal system. In this way, 

the conventional level of morality may be regarded as the level where the child identifies with 

authority. It is characterized by the following two stages: 

Stage 3: In the early years of the second level of moral development, the child's moral 

judgement is based on the desire to obtain approval of others and avoid being disliked by being 

declared a good boy or a good girl. For this purpose,he begins to judge the intentions and likes 

or dislikes of others and acts accordingly.  

Stage 4: In the later years of the conventional morality level, children's moral judgements 

are governed by conventions as well as the laws and mores of the social system. The standards 

of others are now so established that it becomes a convention to follow them. The children now 

follow the rules and regulations of society and take decisions about things being right or wrong 

with a view to avoiding censure by the elders, authorities or the social system. 

Self-accepted moral principles level (Age 13 or during late adulthood). This marks the highest 

level of attainment of true morality as the controlling force for making moral judgements now 

rests with the individual himself. He does not value a thing or conform to an idea merely 

because of consideration of the views of others, conventions or the law and order system of 

society but because it fits into the framework of his self-accepted moral principles. This level is 

also characterized by two separate stages: 

Stage 5: At this stage the individual's moral judgements are internalized in such a form 

that he responds positively to authority only if he agrees with the principles upon which the 

demands of authority are based. The individual at this stage begins to think in rational terms, 

valuing the rights of human beings and the welfare of society. For example, at this stage in 

deference to the rights of the human being, the decision about mercy-killing may be left to the 

individual who is suffering, and if so needed, the concerned laws may be amended for the 

welfare of society at large. 

Stage 6: At this stage, the controlling forces for making moral judgements are highly 

internalized. The decisions of the individual are now based upon his conscience and the belief 

in universal principles of respect, justice and equality. He does what he, as an individual think 

right regardless of legal restrictions or the opinions of others. Thus, at this stage people act 
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according to the inner voice of their conscience and lead a life that they can live without self-

condemnation or feelings of guilt or shame. 

From the above discussion of the stages of moral development, it is clear that although 

children begin to think about morality in terms of justice or right and wrong at a very early age, 

yet they have to wait until adolescence or adulthood for the dawning of the stage of true 

morality. Also, it is not essential that all people pass through the third level of moral 

development. Most adults are not able to cross the second level and few can reach stage 5, and 

among these there are very few who, being intellectually quite sound, can think rationally and 

base their moral judgment purely on the dictates of their conscience at the risk of life and 

property. 

The terms 'growth' and 'development' both represent the processes that result in changes 

in an organism right from the beginning of its life. However, the term development is more 

comprehensive than growth as it is related to the overall changes, structural as well as 

functional, in all aspects of one's personality namely, physical, mental, emotional, social and 

moral taking place continuously right from conception till death. 

The course of one's life from conception till death is divided into certain specific stages 

referred to as the stages of growth and development, namely, infancy, childhood, adolescence, 

adulthood and old age. Each of these stages chronologically extends over a rather definite 

period in years and is characterized by typical norms of behavioural characteristics which are 

specific to the particular stages in all the different dimensions of the make-up of one's 

personality. 

Moreover, development in general, from conception onward in various dimensions of 

one's personality is found to follow some basic rules known as the principles of development. 

The knowledge of these principles of growth and development proves quite useful to parents 

and teachers for ensuring the harmonious growth and development of the personalities of their 

children. For example, the principle of individual difference reminds them to plan the education 

and care for the development of the children, keeping their wide individual differences in mind. 

Similarly, principles like general to specific, whole to parts, the integration of general and 

specific as well as whole and pans help them to plan the learning processes and arrange suitable 

learning experiences for achieving maximum gains in terms of growth and development. 

Various theories have been put forward by different psychologists from time to time for 

tracing the developmental processes in one or the other dimension of one's personality. 
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Freud's Theory of Psycho-sexual Development points out five distinct stages of 

development, viz., psychosexual stages: oral, anal, phallic, latent and genital (described earlier 

in Chapter 5). These stages are separated from each other on the basis of the shift in the areas of 

sex gratification known as erogenous zones. Failure to be appropriately gratified at a particular 

stage may result in a fixation at that stage. 

Piaget's Theory of Cognitive Development identifies four distinct stages of children's 

intellectual development: sensory-motor, pre-operational, concrete operational, and formal 

operational (discussed in Chapter 8). A child's cognitive abilities develop as he progresses from 

stage to stage. For example, in the concrete operation stage he begins to think logically but is 

unable to think abstractly. During the formal operation stage, he begins to think abstractly and 

deal with problems that are not physically present. 

Erickson's Theory of Psychosocial Development brings out eight stages spread over the 

whole span of human life. These are trust versus mistrust (birth to 1 years), autonomy versus 

shame and doubt (1 to 3 years), initiative versus guilt (3 to 6 years), industry versus inferiority 

(6 to 12 years), identity versus role confusion (12 to 19 years), intimacy versus isolation (20 to 

45 years), generativity versus stagnation (45 to 65 years) and ego-integrity versus despair (65 

years onwards). Each of these stages is associated with a distinctive crisis of life faced by the 

individual at that particular stage. How well one will be developed and acquire positive or 

negative aspects of behaviour depends upon the manner in which these crises of life are 

resolved by him. 

Koklberg's Theory of Moral development relates an individual's moral development to his 

cognitive development. Kohlberg identified three levels of moral development: premoral (4 to 

10 years), conventional morality (10 to 13 years) and self-accepted moral principles (age 13 or 

sometime afterwards). Each of these levels was described to consist of two stages. In this way 

he tried to describe moral development as a function of the development of one's sense of 

justice evolving progressively through the six stages covered at the three levels of morality at 

different periods of one's life. He also asserted that many of us are not able to cross the second 

level of moral development. Therein lies the varying individual perception in terms of the 

quality and level of morality depending upon cognitive development as well as on upbringing 

and social experiences. 
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